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At Freeland CE Primary School we are guided by our Christian
values of:

Honesty — Forgiveness -

Compassion — Love N

OUR CHRISTIAN VISION
Our vision reflects a united approach by all of our community to provide a
school that is committed to providing an environment, where every member
IS supported, so that they can aspire to reach their full potential.
We have chosen the Parable of the Mustard Seed to support our vision:

‘From small beginnings come
areat things:

Know your roots, Branch out
and Fly high’

“The kingdom of heaven is like a mustard seed, which a man took and
planted in his field. Though it is the smallest of all seeds, yet when it grows,
it is the largest of garden plants and becomes a tree, so that the birds come

and perch in its branches
PARABLE OF THE MUSTARD SEED (Matthew 15 v 31-32)

We are a Community where every member, from the
tiniest seed to the fullest tree, is nurtured and cared
for.

Everyone can flourish and be ready to fly the nest
and soar high.

We come together to grow, learn, love and be loved.



Introduction

Being aware of our historic foundation Freeland School continues to develop our Christian character in accordance with the
principles of the Church of England and in strong partnership with the local churches and Oxford Diocese. We strive to be a
fully inclusive community where all children are welcomed and nurtured.

Our aim is for the children of Freeland CE School to be provided with an education of the highest quality within the context
of Christian belief and practice. We encourage an understanding of the Christian faith through incorporating our values in
all that we do. We believe it is integral to children’s development to understand their place within the school community
and relate this to a much wider global community, thus providing the children with experiences and knowledge of different
world religions and faiths so that they can become tolerant, compassionate citizens. We aspire for our children to leave
their primary education having the integrity, values and inspiration to enter the next step of their journey with confidence
and embrace and influence the world that they live in.

We aim to do this by:

e Living the Christian values of Honesty, Forgiveness, Compassion and Love

e Empowering them with lifelong skills of how to learn using our 4Rs (reciprocity, reflectiveness, resourcefulness,
resilience)

e Having high expectations for all members of the community to achieve their full potential with the confidence to

take risks, providing the necessary support when needed.

Creating rich memorable experiences that will follow them on the next step of their learning journey

Preparing children to keep themselves and others safe

Celebrating successes of individuals to motivate and inspire further achievements

Encouraging and planning for children to be critical thinkers and have inquisitive minds

Providing opportunities for children to express their individual creativity

Develop an understanding of the wider world and how to be respectful citizens

Children, staff, parents, governors and the community have a lifelong membership to the school

Our Values
Our values are interwoven through the school and we encourage children to reflect and live these values, so that they
develop as citizens of the world. At Freeland School we have chosen four core values:
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Our curriculum enables pupils to foster a love of learning, develop life-long skills and engage in well planned first-hand
experiences to challenge, stimulate and promote independent thinking. Within our curriculum our community works in
collaboration to provide opportunities for children to learn about their roots, to provide links of how to use the world that
they live in to enhance their love of learning and to inevitably leave Freeland School with the skills to be ambitious and
reach their full potential, along with the knowledge of a sense of belonging.

Our curriculum is designed to reflect our aims and to meet the requirements of the National Curriculum and other
government guidance.

Freeland School has a separate Early Years Policy which was created by the EPA EYFS team in September 2018.



Our Curriculum Design
At Freeland CE Primary School we have worked collaboratively to design a rationale which underpins our Christian Values and values of learning so that we encourage and
develop every child to ‘know their roots, branch out and fly high’.
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‘OUR ROOTS’

Freeland Schools Trust Deed states that we have been created °...for the education of children the inculcation
of the doctrine and principles of the Church of England and the teaching of the Church catechism being always
a fundamental part of the instruction given in such school...” Using this knowledge we continue to develop our

Chrl Stl an Christian character in accordance with these principles and strive to be a fully inclusive community where all
children are welcomed and nurtured
Foundation Freeland School has a PAN of 154 who are organized into 6 classes. Foundation Stage, Year 1 and Year 2 are
all taught in separate year groups with all Key Stage two children organised (using dates of birth) into three
and ConteXt mixed ability classes. Within our context we have approximately 10% of our children who speak English as

an additional language; 10% have a special educational need or disability (SEND); 10% are entitled to PPG
funding with 5% Entitled to Free School Meals; 50% of our children are from Freeland Village with others primarily
from surrounding villages.

We plan our curriculum using a 2 year rolling cycle for EYFS and Key Stage 1 and 4 year rolling cycle for Key
Stage 2.

At Freeland CE School our Vision, Values and Aims underpin everything that we do. They are at the heart of
the curriculum, extra-curricular activities and the way that we interact with each other.

Our children, staff, parents and governors work together to promote a culture of mutual respect and

lifelong learning where children are happy, motivated and have high self-esteem and confidence to enable
them to realise their potential and ‘fly high’. We aspire to provide the highest quality of learning and teaching
in order that our children will develop the knowledge, skills and attitudes necessary to succeed in our
changing society.

We have high standards in all that we do, which are reflected in our Values and Aims.

Eth 0S an d We encourage learners to })e involved.in their learnir}g experiepces gnd.to participate in decisioq making .
across the school. Nurturing our pupils through positive relationships is at the heart of everything we do in

the |_|fe Of our school. We teach and model the 4Rs (reciprocity, reflectiveness, resourcefulness and resilience) so that our
children can solve problems independently at school and in their everyday lives.

the SChOOI We provide experiences to ensure pupils have opportunities to put the school values into action and to develop

as responsible citizens e.g. play leaders, Worship Team, School Council, Eco Council. We are an inclusive
school who welcomes pupils of all faiths, abilities and from different cultures and backgrounds and enjoy
celebrating our differences.




‘BRANCH OUT’

Freeland School forms part of a small rural village; we aim to ‘branch out’ into the community as much as we
can. We work closely with St Mary’s Church, the Community of St Clare at St Mary’s Convent and Freeland
House so that children are aware of the community that they live in.

The curriculum allows our children to learn about the world that they are part of and understand the impact
that they have on the world. We do this by celebrating differences, respecting people’s faiths and views and
give the children an understanding that we are all different, but together we can make a difference and live
harmoniously.

The children enjoy visiting the community and welcoming the community into our school. We invite visitors
to tell the children about their life, skills or interests. We design an enrichment programme which
encourages parents to work with staff and children.

Our
community

and the Wider
World

Our aim is for the children of Freeland School to leave their primary education with good learning habits, a

Skills for life bank of memories and with a passion for further learning. For children to develop as life-long learners we

focus on both personal and learning skills as these skills can be transferable across the whole range of

and Life- curriculum areas and prepare children for the challenges of life. We aim to spark interest in children
Long throughout the curriculum and extra-curricular subjects so that they are inquisitive, independent and

Learning
safety.

invested learners. We teach our children how to look after themselves and each other through our Jigsaw
PSHE teaching and other practical activities e.g. Junior Citizen, teaching First Aid, Cycling Proficiency, E-

We are committed to the well-being and educational development of all learners and ensuring we are supporting all of
our children. Where there are barriers to children’s learning progress, be that educational or emotional we talk to staff,
parents and the children to assess what is getting in the way. We then look for ways to provide additional support. This
may be differentiated work in class, a little extra support from a teacher, more challenging tasks or projects or a referral
to an identified agency. Working in partnership with parents and pupils is vital in ensuring we are meeting the needs of
all of our pupils and families. We challenge all of our children, parents and staff to reach their full potential so that they
can fly high. Our system for planning lessons using a three tiered differentiation approach enables children to challenge
themselves and have control with their learning.

Support and

Challenge




‘FLY HIGH’

Some of the ways we celebrate success are:

Open Afternoons

Achievements shared in assemblies

School concerts and Christmas and summer shows
Hot Chocolate Friday

Articles in the newsletter, local magazine - The Grapevine
‘Celebration of Learning’ events

School website and Twitter feed

House Points and Head Teachers Awards
Meetings with parents

Recognition boards in classes

Notes home to parents.

Personal

Achievement
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Learners are encouraged to share their learning inside and outside of school in a variety of ways, building
confidence in their ability to experience success with high aspirations and develop as confident individuals.

We aim to raise attainment across the curriculum through challenging, high quality learning and teaching. We are
aware of the need to cater for a wide range of abilities in each class and to allow for differing learning styles .To this end
we adopt a variety of approaches to ensure our curriculum is interesting, engaging and child centred. For instance,
children are involved in individual tasks, group tasks, practical tasks, games and activities which make use of ICT. We
also engage in outdoor learning, educational visits where appropriate and take opportunities to have visiting speakers in
our school to further excite and enthuse our learners. Ensuring our pupils are aware of their locality and community is
important to us and where possible we draw on local expertise to enhance learning experiences. At every opportunity we

encourage all children to accept a certain amount of responsibility for their own learning as this is an important life skill.

All children are expected to achieve their very best, set high, yet realistic targets for themselves and they are supported
to work at a level that challenges them.

A range of formative assessment techniques are adopted across the school and summative assessments are paired with
professional judgements and learning conversations to gather a picture of the whole child. Moderation of pupil’s work at
school and MAT level is undertaken regularly to ensure shared standards. Standardised Assessments are used as
further evidence of progress at all stages and a wide range of data is used to ensure that progress is being made by
individuals and year groups. Learner-Teacher-Parent dialogue is timetabled regularly to share progress and set targets
for future learning.
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In Foundation Stage we follow the EYFS statutory framework — see separate EYFS policy.
For Key Stage One and Two we follow the 2014 National Curriculum, teaching all of the curriculum areas which are
delivered through either discrete subjects or cross curricular themes or topics. There is clear progression across every
subject, building on prior knowledge. We aim for pupils to understand what they are learning and why, and also how
they can improve. We have a variety of resources and adapted schemes of work and teachers use these thoughtfully to
ensure the learning taking place is progressive and challenging. We use Knowledge Concept Vocabulary Organisers
(KCVs) to plan the unit of study, so that clear progression of knowledge is evident including vocabulary. To ensure
progression of skills in each subject, teachers follow a skills progression document.
Our curriculum is designed to be accessible to all our pupils and adaptations are made for individuals, where necessary.
Our topic choices reflect the interests, backgrounds and culture of our children, whilst also aiming to widen their
knowledge and to embrace the diversity of the World in which they live.
The varied expertise and experience of class teachers, parents and family members are drawn on to deliver high quality
learning experiences for the pupils. Our curriculum is very much designed to develop the whole child and to equip them
with the skills, knowledge and attributes which they will need to adapt and thrive in the 21st century.
In all areas of the curriculum we plan for children to:

¢ Know and understand their roots

e Branch out to the community and the wider world

e Fly high to achieve their personal bests

Religious
Geography . Computing
Education

Ar
Physical Modgrn
and : Foreign
) Education Langauges
Design
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WHAT DO OUR CHILDREN LEARN AND WHY?

SUBJECT SPECIFIC

In order that the pupils experience learning in a ‘real’ context, the school has developed a topic-based curriculum. The
linking of certain subjects ensures that the learning is interesting, engaging and meaningful. All topics are taught through a
2 or 4-year cycle to ensure a full coverage of the National Curriculum. Each year there is a whole school topic which follows
a 6 year cycle. Each topic has a key focus (e.g. History). Within every year at least one History and Geography unit will be
taught. Computing, Music, MfL, Art and DT may be taught in blocks of time rather than on a weekly basis, depending on
the topic being taught. All pupils will have a sketchbook.

Our aims for these subjects within our topic based approach are:

To give opportunities to learn the skills of using various forms of evidence, artefacts, documents, pictures and
photos, and be aware of bias.

To enable the pupils to use a variety of resources and reference materials, both primary and secondary, including
the Internet.

To encourage the development of geographical concepts and a knowledge of place.

To, wherever possible, take the pupils beyond school to use the wider environment.

To experiment and understand music through first-hand experience.

To develop particular skills in art throughout the year, notably drawing.

To work with a range of materials and tools in DT and Art, such as clay, wood, plastic and textiles.

To recognize hazards and work safely.

In addition:

Drugs education takes place in PSHCE lessons
Relationships and Sex Education is taught separately within our PSHCE lessons (see our RSE Policy)
Pupils are taught a modern foreign language in Key Stage Two.

WEEKLY ALLOCATION OF TIME TO SUBJECT AREAS
The table below is for guidance purposes only. Subjects may be ‘grouped’ together and covered during a block of time.

The school teaches a topic-based curriculum, however, some subjects will be taught as a discrete subject or in blocks.

NC Subject Area

Key Stage One

Key Stage Two

English 5:00 — 7:30 5:00 — 7:30
Incl Reading
Mathematics 5:00 5:00

Science (1:30 if taught weekly) (1:30 if taught weekly)
D&T ( 0:50 if taught weekly) (0:55 if taught weekly)
Computing (0:50 if taught weekly) (0:55 if taught weekly)
History (0:50 if taught weekly) (0:55 if taught weekly)
Geography (0:50 if taught weekly) (0:55 if taught weekly)

Art and Design

(0:50 if taught weekly)

(0:55 if taught weekly)

Music (0:30 if taught weekly) (0:30 if taught weekly)
PE 2:00 2:00
RE 1.00 1:00
MFL - 0.30
PSHCE 0.30 0.30
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ENGLISH

Why do we teach English at Freeland Primary School?

At Freeland Primary School we believe that a quality Literacy curriculum should develop children’s love of reading, writing
and discussion. We aim to inspire an appreciation and enthusiasm for reading and a habit of reading widely and often. We
nurture a culture where children take pride in their writing and are able to adapt their language and style for a range of
contexts. We want to inspire children to be confident in the art of speaking and listening and who can use discussion to
communicate and further their learning.

We believe that children need to develop a secure knowledge-base in Literacy, which follows a clear pathway of
progression as they advance through the primary curriculum. We believe that a secure basis in literacy skills will give our
pupils the tools they need to succeed and be the best they can be.

How do we teach English at Freeland Primary School?

Reading:

Our main aim is for children to develop a love of reading and teach them the skills needed to be able to read independently.
Reading is taught on a daily basis throughout the school with a focus on whole class guided reading from Year 2 and daily
phonics using ‘Letters and Sounds’ in Foundation Stage and Year 1.

Phase 1 of Letters and Sounds is taught throughout Foundation Stage (rhythm, rhyme, body percussion, alliteration, sound
walks) alongside an introduction to Phase 2 from term 1. Phase 3 is introduced once Phase 2 has been secured. ‘Tricky’
words and High Frequency words are taught through creative opportunities.

In Year 1, Phase 3 is consolidated in the autumn term and followed by Phases 4 and 5 by the end of the year. Children
learn their phonics using a variety of activities including active learning games.

To develop children’s reading skills in Foundation Stage and Key Stage 1 we use popular and well established reading
scheme books, which provide the children with reading material that is pitched at an appropriate level. ‘Oxford Reading
Tree' is used as the core resource, which is complemented by books from other schemes in order to provide an extensive
library of books at every stage, to ensure children have a broad and rich reading experience.

Whole Class Guided Reading:

Relevant and rich texts are chosen to suit each year group and topic focus. The texts are shared as a class daily followed
by discussion generated by one of the following areas: vocabulary, inference, prediction, explanation, retrieval and
summary. Reading journals are used to record discussion points structured by questions.

Daily Reading:

Reading forms the main part of our children’s homework and there is an expectation that children read on a daily basis.
Children from foundation stage to Year 3 have a reading diary which maintains a home/school record. Children complete
the diary every time they read at home and at school. From Year 4, children are expected to independently manage their
reading so that they take ownership and further embed the love of reading.

Children are read to by adults using a class story every day and we encourage this to be mirrored at home so that all
children are read with regularly and given the opportunity to question.

We encourage the excitement around books by having an annual book fair, celebrating book week, taking part in world
book day, bedtime story event and inviting authors in to talk to and inspire the children.

Speaking and Listening:
Children are given the opportunity for speaking and listening across the curriculum. Further opportunities are provided
through debates, school productions, church services and celebration of learning events.

Handwriting:
We follow the ‘continuous cursive’ style of handwriting and ink pens are used by children from Year 3. In Foundation Stage,

short, focused, whole class handwriting sessions take place as part of phonics teaching.

In Year 1, three 15-minute handwriting sessions are taught per week with 2 sessions weekly in Years 2 to 6. Children use a
handwriting book for handwriting lessons and transfer of skills is expected across the curriculum.
(see Handwriting Policy)

Spelling:
Teachers use The National Curriculum to ensure particular spelling rules are taught in the appropriate year group. In

addition to this, Key Stage 2 also learn key word lists as stated in the National Curriculum. In Key Stage 2, there are three
timetabled spelling sessions per week. In Foundation Stage and Key Stage 1, spelling is taught through phonics. Spelling
forms part of our weekly homework.

Writing:

Across the school, all children learn the grammar, punctuation and spelling skills needed to write in a variety of different
genres and at least one piece of extended writing is completed in every class each week from Year 1. Children are taught
to write for an audience and with purpose. The children are continuously encouraged to plan, write and edit their work in
order to complete pieces of writing that they are proud of. Teachers engage the children through topic links, rich texts, film
and drama.
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What is the impact of our teaching?

Through the teaching of English we aim for our children to:

Enjoy writing across a range of genres

Maintain a love of reading

Pupils of all abilities will be able to succeed in all English lessons because work will be appropriately scaffolded
Pupils will have a wide vocabulary that they use within their writing

Pupils will have a good knowledge of how to adapt their writing based on the context and audience

Pupils will leave primary school being able to effectively apply spelling rules and patterns they have been taught
Parents and carers will have a good understanding of how they can support their child with reading and writing
The % of pupils working at ARE within each year group will be at least in line with national averages

The % of pupils working at Greater Depth within each year group will be at least in line with national averages

Timetabling (per day unless noted)
READING (incl PHONICS)
FS Individual Reading (1:1 weekly) 5/10 mins per child
Phonics (daily in a group) 20 mins per group
Whole Class Guided Reading 20 mins per week x 3
Read aloud to (whole class) 10 mins daily
Teacher to sign reading diary at least weekly
KS1 Individual Reading (1:1 weekly) 5/10 mins per child
Phonics (daily in a group — Y1 and targeted pupils in | 20 mins per group
Y2))
Whole Class Guided Reading (this begins more | 20 mins per day x 3
formally in the summer term of Year 1) times a week
10 mins daily
Read aloud to class
Teacher to sign reading diary at least weekly
KS2 Individual Reading of targeted pupils (highlighted in | 5/10 mins per child
teacher’s mark books (1:1 weekly)
Whole Class Guided Reading 30-40 mins x 3 times
weekly
Read aloud to (daily whole class) 10 mins daily
Teacher to initial reading diary at least weekly in Year
3/4
WRITING
FS Teaching English 1 hour
Handwriting 5 mins a day
KS1 Teaching English 3 hours per week
Handwriting 20 mins daily
Extended writing 1 hour per week
KS2 Teaching English 1 hour per day
Handwriting 20 mins x2 per week
(not in Y5/6)
Extended writing 1 hour per week
SPEAKING AND LISTENING (incl DRAMA¥*)
Children learn with talk partners, in small groups and through whole class discussion on a daily basis.
Pupils take part in performances, church services, class Celebrations of Learning and end of year shows.

pupils take part in Christmas performances, class assemblies and end of year shows.
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MATHS

Why do we teach Maths at Freeland Primary School?

We teach our children Maths because it is an essential, lifelong learning skill. As well as numeracy, it helps skills such as
problem solving, understanding and using shapes and measure and developing their own spatial awareness. Children can
underperform in Mathematics because they think they can’t do it or are not naturally good at it. We want to ensure that we
address these preconceptions by ensuring that all children experience challenge and success in Mathematics by
developing a growth mind-set. At Freeland we want every child to feel like they are a Maths learner and have the
appropriate skills to tackle real life problems by the time they leave our school. Teaching children efficient and compact
problem solving methods enables them to access further learning, increases their career options and improves their
understanding of the world. We want children to feel confident, competent and happy mathematicians so they can enjoy the
challenge and reward that Maths offers.

How do we teach Maths at Freeland Primary School?

Teaching and Learning

We our calculation policy which is based on the White Rose Hub scheme of learning to effectively teach children. This
calculation policy makes use of the concrete, pictorial and abstract methodology which caters to all styles of learners and
stages of learning. We teach using interactive resources and as well as physical manipulatives to enable children to unlock
new, difficult and abstract concepts and embed previous learning.

Lessons are planned using Blooms Taxonomy which supports as well as allows children to achieve greater depth, with
more able children being offered rich and sophisticated problems, as well as exploratory, investigative tasks, within the
lesson as appropriate. Practice and consolidation play a central role. Carefully designed variation within this builds fluency
and understanding of underlying mathematical concepts. Teachers use precise questioning in class to test conceptual and
procedural knowledge and assess children regularly to identify those requiring intervention, so that all children keep up.
Testing and misconceptions

We make use of regular, low level testing as well as summative assessment to enable teachers to forensically investigate
children’s misconceptions and effectively teach gaps in their learning. This enables teaching to be dynamic and diagnostic
and means that the curriculum is catered to individual year group and children’s needs.

Assessment data in maths is reviewed throughout the year to inform interventions and to also ensure that provision
remains well-informed to enable optimum progress and achievement. End of year data is used to measure the extent to
which attainment gaps for individuals and identified groups of learners are being closed. This data is used to inform whole
school and subject development priorities for the next school year.

Planning and structure

We have created our own curriculum maps which ensures we are revisiting topics each term, giving children a chance to
embed and build upon previous knowledge. We make use of the White Rose Hub resources as well as using resources
from NCETM, PiXL and Hamilton to aid mastery and deepen understanding.

Mathematical topics are taught in blocks, to enable the achievement of ‘mastery’ over time. This ensures that children are
able to focus for longer on each specific area of Maths and develop a more secure understanding over time. This approach
is also designed to enable children to progress to a greater depth of understanding.

Subsequent blocks continue to consolidate previous learning so that the children continually practise key skills and are able
to recognise how different aspects of Maths are linked.

Times tables

Times tables are taught daily from year 2 onwards, by the end of year 4 children are expected to be fluent in timetables up
to 12x in order to complete the statutory multiplication check. To aid children’s learning we use regular low stakes testing in
class. We also make use of PiXL timestables app as homework to engage children to learn their times tables in different
ways.

What is the impact of our teaching?

The school has a supportive ethos and our approaches support the children in developing their collaborative and
independent skills, as well as empathy and the need to recognise the achievement of others. Regular and ongoing
assessment informs teaching, as well as intervention, to support and enable the success of each child. These factors
ensure that we are able to maintain high standards, with achievement at the end of KS2 above the national average and a
high proportion of children demonstrating greater depth, at the end of each phase.
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SCIENCE

Why do we teach Science at Freeland Primary School?

Science teaching at Freeland Primary School aims to provide children with firm roots in understanding the world around
them. Our enthusiastic approach to the subject nurtures a life-long passion for science, sows the seeds for natural curiosity
whilst adopting vital transferable skills. We promote life-long learning whilst acquiring specific skills and knowledge to help
them to think scientifically.

Our curriculum is about developing enquiring minds and a scientific approach to problem solving, through predicting,
testing and analysing the results of those tests. Children at Freeland understand that their scientific learning journey grows
by asking questions, making mistakes and that this is an important part of learning which enables them to make real and
valuable connections with the world around them.

How do we teach Science at Freeland Primary School?

At Freeland we follow the National Curriculum Science programme of study introduced in 2014, which offers greater
opportunities to develop scientific knowledge and conceptual understanding, as well as understanding the uses and
implications of science today and for the future.

At Freeland, we have developed and personalised a teaching and learning scheme based around the Kent Scheme of
Work. Our curriculum aims to provide opportunities for children to experience learning in all areas of science: chemistry,
biology and physics and opportunities to build on their prior knowledge; this promotes enthusiasm for the topics taught
whilst embedding procedural knowledge into the long-term memory. All children are encouraged to develop and use a
range of scientific skills through every topic and specialist vocabulary is taught and built upon in each year.

Every year at Freeland we aim to provide extra ‘wow’ science opportunities such as visits to scientific environments such
as the Oxford University Physics Department and Science Oxford. Whole-school focused science weeks are planned with
enthusiasm and allow children to investigate the scientific work by current scientists and those from history. Our after-
school science club is always well attended and this provides hands-on experiences promoting awe and wonder and a
clear understanding that science is fun.

What is the impact of our teaching?

Our Science Curriculum is high quality, well thought out and is planned to demonstrate progression in all areas of science.
We measure the impact of our curriculum through celebration of learning, tracking of knowledge in post learning quizzes
linked to Knowledge Concept Vocabulary organisers shared at the beginning of a topic, and pupil discussions about their
learning.
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RELIGIOUS EDUCATION (RE).

Why do we teach RE at Freeland Primary School?

At Freeland CE Primary School we provide an exciting RE curriculum using a combination of RE Discovery and The Oxford
Diocese Scheme. This ensures that all our children in mixed year groups are following a progressive and spiraling
programme of learning. We want children to understand that as responsible citizens we have choices and consequences
not only in school, but also as citizens of the wider world. In addition to learning about world religions and non-beliefs, we
believe that all children should be given the opportunity to develop spiritually. We want our children to have a sense of awe
and wonder. We are fortunate to live in an area of rural beauty. We aim for our children to develop an appreciation of
nature, feel gratitude and awareness of being part of this community and the wider world.

How do we teach RE at Freeland Primary School?

RE is an important part of our curriculum. We use a variety of methods to bring the learning alive, for example: drama, art,
debates. Assessment takes place using Target Tracker. Visits to places of worship are mapped out on our Long Term RE
plan eg Hindu Mandir, Sikh Gurdwara, Christ Church Cathedral. This ensures that all children are given the opportunity to
understand and explore other beliefs.

What is the impact of our teaching?

In addition to our RE learning, our children and staff take part in interactive assemblies. Through our creative curriculum,
children learn that RE provides an opportunity to celebrate the diversity of the school community and promote positive
images of people in the wider community, including their beliefs, traditions, culture, language and history.
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PHYSICAL EDUCTION (PE)

Why do we teach PE at Freeland Primary School?

At Freeland CE Primary School we aim to develop pupils who will be physically active and can flourish in a range of
different physical activities.

The aims of our PE curriculum are to develop pupils who:

-Are willing to practise skills in a range of different activities and situations, alone, in small groups and in teams, and to
apply these skills in chosen activities to achieve exceptionally high levels of performance.

-Have and maintain high levels of physical fitness.

-Lead a healthy lifestyle which is achieved by eating sensibly, and exercising regularly.

-Take the initiative and become excellent young leaders, organising and evaluating what needs to be done to improve, and
motivating and instilling excellent sporting attitudes in others.

-Are able to improve their own and others’ performance.

-Have a keen interest in PE - a willingness to participate eagerly in every lesson, highly positive attitudes and the ability to
make informed choices about engaging fully in extracurricular sport.

-Can swim at least 25 metres before the end of Year 6 and know how to remain safe in and around water.

How do we teach PE at Freeland Primary School?

At Freeland CE Primary School, PE is taught for 2 hours per week - one hour is taught by professional sports coaches who
teach the skills needed for a variety of sporting events such as netball, football and hockey. Teachers then use the Real PE
Scheme to support them in their PE planning. These documents are progressive, coherent and apply fundamental
movement skills which are year group appropriate, alongside relevant progression. Subject vocabulary, assessment and
relevant skills are displayed in the school hall to support learning as well as encourage and inspire the children to self-
assess their own and others learning in PE. All Key Stage 2 children have swimming lessons for one term of the year.

Daily before and after school clubs are provided to give children the opportunity to explore different sports or activities.
There are extensive opportunities for children to take part in sporting events throughout the year, both at MAT level and
West Oxfordshire.

What is the impact of our teaching?

Our PE Curriculum is high quality, well thought out and is planned to demonstrate progression. If children are keeping up
with the curriculum, they are deemed to be making good or better progress. In addition, we measure the impact of our
curriculum through the following methods:

e annual tracking of standards across the curriculum using Target Tracker

o reflection on standards achieved against the planned outcomes.

e regular pupil/parent questionnaires about their PE learning.

Safety - When teaching PE all teachers will wear appropriate clothing and shoes for safety reasons. If student teachers
are teaching PE they will be accompanied by the class teacher for safety and insurance purposes. No jewelry may be
worn for PE. Earrings must not be worn. If they have to be kept in, the pupil must have them taped over. Long hair must
be tied up. Laces must be done up tightly. Trainers must be worn for outside games. All PE equipment is inspected
annually, checked before used, used appropriately and stored safely.




COMPUTING

Why do we teach Computing at Freeland Primary School?

In an ever changing world it is vital that children understand and use computing skills. Children are being exposed to
computing earlier and more frequently and without basic skills they may find their options as adults are reduced.
Developing computational thinking in learners can be started from an early age and will help them make sense of and
contribute to the society they will live in as adults. Through teaching e-safety, computational thinking and digital literacy we
are future proofing children so that they can be safe, competent and engaged digital learners. Pupils use ICT tools to find,
explore, analyse, exchange and present information responsibly, creatively and with discrimination. They learn how to
employ ICT to enable rapid access to ideas and experiences from a wide range of sources. Our vision is for all teachers
and learners in our school to become confident users of ICT so that they can develop the skills, knowledge and
understanding which enables them to be confident, creative and independent learners.

How do we teach Computing at Freeland Primary School?

Teaching and Learning

The implementation of the curriculum also ensures a balanced coverage of computer science, information technology and
digital literacy. The children will have experiences of all three strands in each year group, but the subject knowledge
imparted becomes increasingly specific and in depth, with more complex skills being taught, thus ensuring that learning is
built upon. For example, children in Key Stage 1 learn what algorithms are, which leads them to the design stage of
programming in Key Stage 2, where they design, write and debug programs, explaining the thinking behind their
algorithms.

The core principles of the ICT curriculum.

The following core principles should underpin all ICT teaching and technology use within Freeland Primary School. [These
elements are taken from the Naace ICT Framework, and the text below is adapted from this framework].

Diqital literacy (DLi)

Digital literacy forms the backbone of the ICT curriculum at Freeland Primary School. Children should develop ICT skills
that can thoughtfully applied in a range of different situations, with children developing increasing independence in the
choices they make over which technology to use to help them reach the desired outcome. As they progress through KS1
and 2 children will become increasing confident in the application of their digital skills, becoming increasingly efficient and
effective communicators, collaborators and analysts, showing imagination and creativity in their use of ICT in different
aspects of their learning and life beyond school.

The development of digital literacy is underpinned through expectation that ICT skills and objects areas applied across all
curriculum subjects.

Skills (Sk
Children should be provided with the opportunity to learn, refine and improve their digital skills, across the range of ICT
curriculum areas outlined above.

Technology in the world (TIW)
Children should develop an understanding of how technology makes a difference in all aspects of life- at home, at school
and in the workplace, as well as considering the impact technology has had on society over the years.

Children will, for example, identify the different elements of a webpage (EYFS), develop an awareness of how different
technology is used in the world around us (KS1) and begin to evaluate web pages, software and applications and use this
evaluation in the planning of their own digital artefacts (KS1[ KS2)

Technical understanding (TU)

Children should develop the knowledge and understanding of how technology works.

This extends from an awareness that there is ‘something inside’ a piece of technology to make it work (EYFS), progressing
through KS1 and KS2 to children creating their own simple programs including games, utilities and applications with
exposure to computer codes and scripts.

Safe and Responsible Use. (SRU)
See E-Safety section below.

The extent to which these core areas are addressed should be identified as part as medium term planning for ICT in
Freeland Primary School.

18



The coverage of each area will vary year group by year group, with some areas being covered primarily in KS1 and others
primarily in KS2. The emphasis on Programming increases as children move through Freeland Primary School.

It is important that technology is used as a day-day element of school life and across all subject areas, therefore if
opportunities to use ICT arise which do not fall within the curriculum for each year group they should be taken advantage
of.

E-Safety
The school has an anti-virus and filtering software to minimize any potential problems with E- Safety. Pupils are taught to

be critically aware of the materials they read and shown how to validate information before they accept its accuracy. Pupils
receive guidance when using the internet and E-Safety is taught in class and whole school assemblies. The school has an
e-Safety policy, which includes appropriate training for staff. The school regularly updates its ICT equipment so that it is fit
for purpose. All equipment is made secure at the end of every school day. A technician is employed for 3 hours fortnightly.
The school recognizes the advantages of the use of ICT by pupils with SEND and they may be supported through the use
of specific programs such as Starspell, Clicker, Wordshark etc.

What is the impact of our teaching?

Much of the subject-specific knowledge developed in our computing lessons equip pupils with experiences which will
benefit them in secondary school, further education and future workplaces. From research methods, use of presentation
and creative tools and critical thinking, computing at Freeland gives children the building blocks that enable them to pursue
a wide range of interests and vocations in the next stage of their lives.
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PERSONAL, SOCIAL, HEALTH AND CITIZENSHIP EDUCATION (PSHCE)

Why do we teach PSHCE at Freeland Primary School?

At Freeland CE Primary School, it is our intent that all children will be ‘lifelong learners’ with the confidence and ability to
develop their skills and understanding when having new experiences, meeting new challenges and finding themselves in
unfamiliar situations. We offer a nurturing learning environment in which each child is encouraged to develop their full
potential and where their achievements and successes are celebrated and rewarded. As a school, we believe that children
are all individuals and therefore, we aim to encourage mutual respect, responsibility and foster self-esteem in a happy and
caring atmosphere. The teaching and learning of PSHE using the Jigsaw programme supports this. Through using Jigsaw
our children acquire knowledge, understanding and the skills they need to manage their lives now and in their futures.

It develops the qualities and attributes children need to thrive as individuals, family members and members of society and
the global community.

How do we teach PSHCE at Freeland Primary School?

Jigsaw is implemented throughout the whole school during weekly whole class Jigsaw lessons focusing on different topics
each term and is embedded through all lessons and the whole school day with everyone supporting and encouraging the
children they interact with to use the skills they are developing and to make links to other areas of learning.
The aims of PSHE and Jigsaw are to provide children with:

- accurate and relevant knowledge

- opportunities to create personal understanding

- opportunities to explore and challenge a range of values, attitudes, beliefs, rights and responsibilities

- arange of skills and strategies to live a healthy, safe, fulfilling, responsible and balanced life
Jigsaw deals with the diverse beliefs, values and attitudes that individuals and societies hold. It helps pupils to develop
themselves, their understanding of the world, and their ability to communicate their feelings. Children at Freeland also
acquire an understanding and experiences of British values that are necessary if they are to make sense of their
experiences, value themselves, respect others, appreciate differences and feel confident and informed as a British citizen.

The 6 units that are covered across the school are:
Bring Me in my World

Celebrating Difference

Dreams and Goals

Healthy Me

Relationships

Changing Me

What is the impact of our teaching?

By teaching in this way we aim for the children of Freeland CE School to leave their primary education having the integrity,
values and inspiration to enter the next step of their journey with confidence and embrace and influence the world that they
live in.
We aim to do this by:
e Living the Christian values of Honesty, Forgiveness, Compassion and Love
Preparing children to keep themselves and others safe
Celebrating successes of individuals to motivate and inspire further achievements
Encouraging and planning for children to be critical thinkers and have inquisitive minds
Providing opportunities for children to express their individual creativity
Develop an understanding of the wider world and how to be respectful citizens
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GEOGRAPHY

Why do we teach Geography at Freeland Primary School?

At Freeland, we aim for a high quality geography curriculum which should inspire curiosity and fascination. Geography by
its nature is an investigative subject and we seek to foster a lifelong interest in the world and its people. We want children
to enjoy and love learning about geography by gaining the knowledge and skills, not just through experiences in the
classroom, but also with the use of fieldwork and educational visits.

How do we teach Geography at Freeland Primary School?

Teaching and Learning

Cross curricular outcomes in geography are specifically planned for termly, with strong links between geography and
literacy lessons identified, planned for and utilised. The local area is fully utilised to achieve the desired outcomes, with
extensive opportunities for learning outside the classroom embedded in practice.

Planning

We use the National Curriculum alongside a geography progression map which ensures children are exposed to a breadth
of skills within geography (locational knowledge, place knowledge, human and physical geography and skills and field
work).

Our place in the world

The school has recently started an Eco-Council which will monitor and improve the school’s impact on the wider world.
Geographical understanding, as well as children’s spiritual, moral, social and cultural development is further supported by
the school’s links with international partner schools.

What is the impact of our teaching?

By engaging in our geography curriculum we aspire to challenge our pupils with ‘real world’ issues that are not only local
(such as the increase and impact of house building in our area), to global issues (such as Fairtrade and climate change).
Through active engagement our pupils are enabled to learn not only about the world but also how it works, how it fits
together and how to make a difference and become positive contributors to it.

HISTORY

Why do we teach History at Freeland Primary School?

The history curriculum at Freeland School makes full use of resources within the immediate and wider local area, enabling
children to develop a deeper understanding of the history of their locality. Topics are designed to consider the interests of
our children, as well as the context of the local area to maximise children’s interest and curiosity. The history curriculum is
carefully designed to ensure children are taught the necessary skills to be a historian and that these are built on year on
year. Where appropriate links are made between historical knowledge to enable children to gain a wider understanding of
the relationships between different groups and draw comparisons. Our history curriculum develops a chronological
understanding of British history from Stone Age to the present day and significant historical periods of world history are also
studied to enable children to understand their significance in our lives today. Cross curricular links are made where
appropriate. Children develop their critical thinking skills by looking at a variety of sources of evidence and are encouraged
to ask and answer questions.

How do we teach History at Freeland Primary School?

History is taught through topics which allows knowledge and skills to be developed progressively from year to year.
Knowledge organisers enable teachers to ensure that the key facts are taught to build children’s knowledge and that these
facts can be revisited regularly in class quizzes to help the “sticky knowledge” to be retained. By the end of Year 6, children
will have a sound chronological understanding of British History from the Stone Age to the present and will be able to
identify similarities and differences between periods of history. Knowledge of World History is also developed through
studying ancient civilisations such as The Ancient Greeks.

Wherever possible, teachers take a cross curricular approach to teaching history and develop knowledge and skills in other
areas of the curriculum such as DT, English and Geography. Trips to further children’s understanding of history are an
integral part of how we teach history at Freeland School. Visits to museums, such as the Corinium Museum in Cirencester
or the Ashmolean Museum in Oxford, and historical buildings and places (Roman Villa at North Leigh) are organised to
deepen understanding.

Consideration is given to how greater depth will be taught, learnt and demonstrated within each lesson, as well as how
learners will be supported in line with the school’s commitment to inclusion.
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What is the impact of our teaching?

In ensuring high standards of teaching and learning in history, we implement a curriculum that is progressive throughout
the whole school. History is taught as part of a topic, focusing on knowledge and skills stated in the National Curriculum.
We ensure that history has the same importance given to it as the core subjects, as we feel this is important in enabling all
children to understand their roots and gain ‘real-life’ experiences to help them realise their place in the world.

MUSIC

Why do we teach Music at Freeland Primary School?

At Freeland Primary School we aim to make music an enjoyable learning experience. We encourage children to participate
in a variety of musical experiences with the intention to build confidence and inspire creativity. Our teaching focuses on
developing the children’s appreciation for rhythm and melody and gaining a deeper understanding of the history and
context of music through singing, playing, composing, listening, improvising and performing. Through teaching music at
Freeland Primary School, our priority is to teach and perfect the skills implemented by the National Curriculum for Music
allowing for the development and progression in learning.

How do we teach Music at Freeland Primary School?

Our music scheme of work is Charanga which brings together great music, modern pedagogy and the latest educational
technology. Charanga complements the curriculum and scaffolds the learning opportunities throughout the Key Stages.
Every year, a group of children attend 'Festival of Voices' and all year groups are given opportunities to play a variety of
instruments e.g. whole class recorder and ocarina. Instrumental tuition is available for piano, guitar, strings and woodwind.
‘iRock’ provide our pupils with an electronic alternative to these instruments in the form of electric guitar, drums and
keyboard. However, these are optional activities and are paid for on a termly basis by parents of participating children. We
encourage children to perform in assemblies, services and concerts.

To encourage a love of music and singing, the school has a choir open from Year 1 to 6. These pupils have the opportunity
to attend a variety of Oxfordshire Music Service events throughout the year and perform at our own school and community
events.

What is the impact of our teaching?

Children are assessed within every lesson which helps the teacher plan the next steps in the teaching. At the end of each
term assessments are used using Target Tracker and the National Curriculum guidelines. Subject leaders gather and
analyse this data so that they can support and challenge teachers to ensure that children are receiving the best provision.

ART AND DESIGN

Why do we teach Art and Design at Freeland Primary School?

At Freeland School we value art as a vital part of children’s development which provides opportunities for our children to
explore, express and communicate feelings whilst gaining experience of the wider world. Our Art curriculum provides
children with opportunities to develop their skills using a range of media and materials. Children learn the skills of drawing,
painting, printing, collage, textiles, 3D work and digital art and are given the opportunity to explore and evaluate different
creative ideas. Children will be introduced to a range of works and develop knowledge of the styles and vocabulary used by
famous artists. The skills they acquire are applied to their cross-curricular topics, allowing children to use their art skills to
reflect on and explore topics in greater depth. In Art, children are expected to be reflective and evaluate their work, thinking
about how they can make changes and keep improving. Children are encouraged to take risks and experiment and then
reflect on why some ideas and techniques are successful or not for a particular project.

How do we teach Art and Design at Freeland Primary School?

‘Art and Design in Suffolk in Key Stages 1 & 2° has been adapted to ensure that a clear progression of skills is taught and
built on and that these are linked to our topics. Coordinated whole-school project work will ensure that art is given high
status in the curriculum and the school takes part in the annual ‘EPA Big Draw’ which enables further focus on children’s
artistic skills and knowledge in collaboration with other local schools, Oxford Brookes University and artists. The children's
learning is further enhanced with a whole school arts week in the summer term where the children have the opportunity for
collaborative working and exploring the different styles and techniques. This culminates in an exhibition where children can
invite family members and members of the wider community to view their art work.
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What is the impact of our teaching?

Children are assessed within every lesson which helps the teacher plan the next steps in the teaching. At the end of each
term assessments are used using Target Tracker and the National Curriculum guidelines. Subject leaders gather and
analyse this data so that they can support and challenge teachers to ensure that children are receiving the best provision.
Through the art and design curriculum children will become creative learners, who have knowledge about the great artists
of the world. Their creativity will be celebrated and children will become astute at editing and improving the pieces they
have created. Children will have embedded the key skills needed to allow them to produce individual and collaborative
pieces of art.

MODERN FOREIGN LANGUAGES

Why do we teach a Modern Foreign Lanquage at Freeland Primary School?

All pupils at Freeland CE Primary School have the right to a rich and deep learning experience that includes the basic
learning of an additional language. MfL prepares pupils to participate in a rapidly changing world in which work and other
activities are increasingly carried out in languages other than English. At Freeland we use the learning of languages to
enable access to ideas and experiences from a wide range of people, the community and different cultures across our
school.

How do we teach a Modern Foreign Language at Freeland Primary School?

Teachers have access to a comprehensive scheme of work — Wakefield- which covers all aspects of the MFL curriculum:
speaking, listening, reading, writing and cultural understanding, and progresses these skills and knowledge throughout Key
Stage 2 using our progression map. We have adapted this to trial teaching in blocks, which excites and stimulates the
children to explore a language other than their own. Progression is evident across all year groups, consisting of creative
activities to extend, embed and combine language skills.

What is the impact of our teaching?

At Freeland CE Primary School our MFL curriculum is fun and enjoyed by learners, well-resourced and planned to
demonstrate progression through Key Stage 2, as set out in the National Curriculum. We ensure all pupils develop key
language learning skills, to take beyond the classroom and apply their cultural understanding in our growing society.
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THE EARLY YEARS CURRICULUM

What do we do in EYFS?

In EYFS we establish our roots in Freeland Primary School. We believe that children’s early learning experiences
deeply affect their future physical, cognitive, emotional and social development. We understand that building secure
relationships with children and their families at this early stage is key to understanding how we can get the most out
of learning opportunities for each and every child in our setting. We are fully committed to taking the time to
understand and follow children’s interests and provide a rich curriculum that supports learning, consolidates and
deepens knowledge and ensures that children achieve their next steps. Both our indoor and outdoor provision is
carefully planned and demonstrates a thorough knowledge and understanding of the way in which our children learn.
We aim to prepare our children to achieve the Early Learning Goals at the end of their foundation stage year. We
ensure that all children have made good or better progress from their individual starting points. Our ultimate aim is to
prepare our children with the understanding and skills needed for the next stage of their learning journey in KS1.
This is so important as we know that; what our children learn in these first years of life will stay with them forever
and children’s early education is the best investment we can make in ensuring their future success. By creating an
ethos based on ‘Ready, Respectful Safe’, we aim for all children to become confident to challenge themselves and develop
a passion for lifelong learning.

How do we educate and nurture in EYFS?

As a team we follow the EYFS curriculum and ensure that the learning opportunities and experiences we provide are
clearly linked to both the Prime (Personal, Social and Emotional Development, Communication and Language and
Physical Development) and Specific (Literacy, Mathematics, Understanding the World and Expressive Arts) areas of
learning. We begin each year by looking at the individual needs of our children and their different starting points and
with this information in mind, we are then able to plan a range of broad and balanced learning experiences. We
place huge importance on the development of children’s vocabulary. We support children in being able to
communicate their thoughts and ideas and explore the meaning of new words. Staff use their knowledge of the
Characteristics of Effective Learning to ensure that they plan appropriate activities and organise the provision in a
way that demonstrates a clear understanding of the way in which our children and are motivated to learn.

We know that all children are unique, with their own individual interests and it is for this reason that we believe a
balance of child and teacher led activities is vital in order for our children to become fully engaged and excited by
their learning. We feel that effective provision both indoors and out is based on a clear understanding of what we
want our children to learn and how we plan to achieve this. We want our children to be independent in accessing
quality play-based experiences that encourage them to notice, question and wonder. Effective interactions between
staff and children and regular home/school communication ensures that our curriculum planning and provision is
flexible and continuously adapted to meet the needs of all learners and to reflect children’s needs and interests as
they continue to develop and grow. We use Tapestry to celebrate children’s achievements, record observations,
assess and track children’s progress and to identify their next steps. Regular parent’s meetings and an open door
policy ensure that parents are kept up to date with their children’s development and progress and are fully aware of
how they can continue to support their children’s learning outside of school. Tapestry offer the opportunity for
parents/family members to send in information about their children’s news and achievements outside of school and
this provides us with a really well-rounded picture of our children.

What is the impact of our provision?

We make every effort to ensure that all of our children make good or better progress during their time in Foundation
Stage. Children who achieve the expected standard within the Early Learning Goals have the knowledge and skills
needed to continue to maintain the good progress they have made in Key Stage 1 and beyond. We understand that
when assessing children against the Early Learning Goals, there will be many children who are awarded the same
level but may be working at differing levels within this range. Effective communication between FS and KS1 staff is
therefore crucial to achieve an effective transition for children and to plan accordingly for the next stage of their
learning journey. As a team, we carry out regular internal moderation sessions and also ensure that staff attend
external meetings and training to ensure that we feel confident with our judgements and that these judgements are
consistent with a range of other settings. In addition to regular formative observations, staff input summative data on
a termly basis and complete their own data analysis to ensure that our children’s progress is monitored carefully, the
impact of actions are evaluated and next steps are identified.

(we have a separate EYFS policy and framework)
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HOW ARE ALL LEARNERS SUPPORTED?

At Freeland CofE Primary, we support all learners to access the curriculum and fly high. The information below outlines the
practice and range of support offered across the school in each area of need. Support is always tailored to the needs of

the individual class/pupil and the offering in each class reflects this and may change accordingly.

Cognition & Learning

Wave:

Support:

Pupils:

1

Quality First Teaching. Differentiated / Can...outcomes, visual aids, modelling,
visual timetables, illustrated/ACE dictionaries, writing frames, mind maps, working
walls, mini plenaries, TA in class support, access to ICT, focused group work,
structured school and class routines, seating position, positive reinforcement,
sound mats, coloured overlays/rulers/writing books, handwriting pens/ pencil grips,
handwriting policy, access to concrete maths resources, open/closed tasks

All pupils,
where
appropriate

Maths/literacy booster groups, TA support, 1:1 activities, additional keyboard skKills,
daily reading with an adult, small group phonics booster, handwriting group, PiXL
gap support, ARCH reading, take-up time to think before answering, talk partners,
cloze procedure activities, precision teaching

Some pupils

Intense literacy/numeracy support, adapted catch-up programmes, inc PiXL,
additional 1:1 phonics support, additional individual reading, paired reading,
memory skills training, FFT, SNIP, Toe by Toe, precision teaching, Numicon and
concrete maths activities/resources, literacy/maths apps, dictaphone/Talking Tins,
scribe, exam access arrangements, educational psychologist

A few pupils

commun

ication & Interaction

Wave:

Support:

Pupils:

1

Quality First Teaching. Flexible teaching arrangements, structured school &
class routines, differentiated curriculum using simplified language, increased visual
aids/modelling, use of symbols, visual timetables, seating position, allow
thinking/processing time, instructions given in small, clear chunks, use of fiddle
toy, wobble cushion

All pupils,
where
appropriate

In class support from TA with some focus on supporting speech & language,
additional use of ICT to support the curriculum

Some pupils

SalLT speech & language support with TA delivering SaL T programme (e.g. Talk
Time), in class support, individual visual timetable with smaller steps, input from
Communication & Interaction Support Service, use of ICT, Socially Speaking,
social stories, Lego Therapy, educational psychologist

A few pupils

Social, Emotional & Mental Health Difficulties

Wave:

Support:

Pupils:

1

Quality First Teaching. School behaviour policy, whole school & class reward
systems, class rules/expectations, class worry box, play leaders, Jigsaw PSHE
programme, assemblies, head teacher certificates, Hot Chocolate Fridays, visual
timetables, positive reinforcement, regular communication with parents, seating
position, fiddle toy, wobble cushion

All pupils,
where
appropriate

Small nurture group, group reward system, support for unstructured time (adult or
peer), social skills group, Forest School

Some pupils

Individual reward system, daily home/school communication, nurture group, Lego
Therapy, ELSA, peer mentoring, Pastoral Support Plan, personal risk assessment,
Team Teach strategies, input from Communication and Interaction Support
Service, social skills group, social stories, Socially Speaking, time out, individual
visual timetables, 1:1 TA support, 6 Stages of Crisis, educational psychologist,
CAMHS referral, class and school transition support, including extra visits and

learning passports, MBox

A few pupils
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Sensory and/or Physical Needs

Wave: Support: Pupils:

1 Quality First Teaching. Flexible teaching arrangements, teacher aware of All pupils,
sensory/physical impairment, suitable concrete resources available, e.g. where
braille/enlarged texts, hearing impairment loop system, seating position, fiddle toy, | appropriate
wobble cushion, special pens/pencils, pencil grips, personal risk assessments

2 Access to ICT resources, additional handwriting practise, access to supportive Some pupils
equipment, e.g. writing slope

3 Fine/gross motor skills programme for individual/small group, support in PE, art, A few pupils

science, practical activities, additional support for school visits, reasonable
adjustments to the school environment to support access, keyboard skills,
specialist equipment, 1:1 TA support in class and around school, where necessary
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HOW DO WE TEACH OUR CURRICULUM?

Teaching and Learning Principles at Freeland School

We believe for our children to live out our aims, consistency is of utmost importance. Therefore, an agreed set of ‘musts’
are set at the beginning of each year (see appendix p. 67). This enables our children to have the stability across the
school.

Teaching and Learning Principles:
Alongside the Teacher’s Standards teachers follow the EPA Teaching and Learning Principles.

Principles So that...
High expectations of learning behaviour

a) Routines and effective classroom management a) Minimal valuable lesson time is wasted dealing with low-level
b)  Consistent application of behaviour policy disruption

c) Promote active participation not compliance b)  Children can think hard about their learning free from distraction
d) Reinforcing effort and providing recognition c) All Children are engaged in thinking about key learning

d) Children understand the connection between effort and achievement

a) Highly effective explanations a) So that Children quickly grasp key ideas

b) Clearly defined outcomes b) Children have complete clarity around what they are learning and

¢) New knowledge is founded upon old knowledge what success looks like

d) Teachers model excellence and how to achieve it c) Children can learn new ideas by reference to ideas they already know

d) Children know what excellence looks like as well as how to achieve it

a) Excellent understanding of curriculum, including end a) Children reach or exceed the expected standard for year / key stage

of year / key stage expectations b)  Children overcome common misconceptions
b) Misconceptions are planned for and addressed c) Teachers are able to confidently teach to the top
¢) Comprehensive understanding of curriculum d) Children read, write and speak with fluency and accuracy

d) Promote and uphold the highest standards of literacy
4. Making it Stick

a) Making connections between underlying concepts a)  Children can make links across key subject skills

b) Regular low stakes testing b)  Children can embed learning into their long-term memory
c) Practise deliberately c) Children can develop fluency and accuracy in key skills
d) Learning is interleaved d)  Children revisit material in a way which promotes long term memory

5. Adaptive teaching

a) Support and scaffold in lesson for all children a) Children are able to access the learning they are doing
b) Pitch high every lesson b)  Children are challenged to exceed expectation

c) Adapts teaching as needs emerge c) All Children make exceptional progress

d) Developed understanding of Special Educational d) All Children with SEND make exceptional progress

Needs in the classroom

a) Timely feedback to maximise learning a) Children can swiftly unlock further learning

b) Formative assessment is embedded throughout a b) Teachers know which topics to re-teach that were not grasped first
lesson time

¢) Comments are specific, accurate and clear c) Student actions are refocused or redirected to achieve a goal

d) Time to reflect and act upon feedback d) Children are self- regulated learners

A Knowledge-Based Curriculum —



We believe that:
Knowledge needs concepts
Knowledge facts need to be underpinned by concepts and need to be taught explicitly
Knowledge is subject based
Knowledge needs to be situated in and be protected within the discipline
Knowledge needs to be remembered
Knowledge is taught to be remembered, not merely encountered
Knowledge should be sequenced and progressive
Knowledge is sequenced and mapped deliberately and coherently

Knowledge, Concepts and Vocabulary Organisers (KCVs)

Our Curriculum is knowledge-based and includes planning using concepts, vocabulary and sometimes skills for each
curriculum area. Initially we are aiming to develop KCVs for history, geography and science. KCVs outline the main
knowledge covered in each curriculum area, so that knowledge is built up across key stages.

KCV Principles
Principles So that...

KCVs are stuck in children’s books at the beginning of each Children, teachers and parents are clear about what KCVs
unit. These form the minimum level of knowledge that all are being taught and assessed in each unit.

children will learn.

There is a clear link between the KCV of each unit and the All lessons are designed to teach and assess the KCVs

sequence of lessons which intend to facilitate the learning of | intended within the unit.
this content

Each unit contains an assessment of the KCV Teachers know how successful their teaching has been —
and what ‘gaps’ in learning need to be addressed.

Attention is paid to any gaps in learning uncovered by the Any ‘gaps’ in children’s learning are reduced which will

unit assessment help children link future, more complex, knowledge to

previous learning.

Planning:

Long Term Planning — all year groups have a long term plan which includes the content of the curriculum for every
subject.

Medium Term Planning - teachers are expected to complete a topic map for each term and a Knowledge Concept and
Vocabulary Organiser (KCV) for Science, History and Geography which will be stuck in each child’s book to enable
assessment.

Short Term Planning — All teachers are expected to have a thoroughly considered plan for every lesson.

Each teacher should add any planning to the shared Google Drive for easy access. A range of published materials are
used to support teacher’s planning.

Effective learning will:

e Be the responsibility of all learners within the learning community
Encourage independence through 5Bs (Brain, Board, Book, Buddy, Boss)
Develop self-drive and motivation through 4Rs (reciprocity, resourcefulness, reflectiveness, resilience)
Enhance an enthusiastic approach to learning
Enable co-operation and teamwork
Inspire confidence and create a safe environment in which to take risks
Stimulate imagination
Give opportunities to enquire and ask questions
Promote problem-solving skills
Take place in a range of environments
Be evident within all spectrums of ability
Make best use of current technologies
Consider the needs of all learners
Be proactive and maximise each learning opportunity

Differentiation

Teachers plan every lesson with an overarching learning objective which is always shared with the children at the
beginning of the lesson. From the learning objective the learning is differentiated threefold using ‘I cans’ and Bloom’s
Taxonomy verbs to encourage high order thinking and to promote challenge. From Year 1 the children are taught how to

28



assess their learning and choose the appropriate learning task. This self-assessment continues throughout the lesson with
children demonstrating their understanding of the learning objective and moving up or down to the correct ‘I can’ to suit

their understanding of the concept.
LEVEL 6 ‘ Produce something new. |

LEVEL 5

|Justify a stand or position. |

Take apart information to show
IVE :
LEyEkS Analysmg relationships, causes and connections.

Use information in new
LEVEL 3

situations, to answer
LEVEL 2

questions or solve problems.

Explain ideas or concepts.

Recall facts and
basic concepts.

Displays

It is our aim to provide a visually rich, supportive and stimulating environment. Displays should reflect this as well as the
School’s Mission Statement. High standards of presentation in displays should be maintained and they should be changed
each half term (unless the topic runs for longer), and work should be mounted (sometimes by the pupils) and reflect a
variety of curriculum subjects. There will be a Maths, Science and English working wall in each class (with the exception of
FS), as well as a RE/Values display.

Presentation
High standards of presentation in pupils’ work is important at Freeland School:
e All pieces of work are dated (short version for maths), have a learning objective and clear differentiation using ‘I
cans’ (Blooms Taxonomy)
Lines for diagrams are to be in pencil with a ruler and labels written on the horizontal
In maths, one digit per square and the decimal written on the intersection
Line guides are used and a margin drawn
FS-Y2 write in pencil; Y3 onwards use blue ink pen and draw in pencil
In maths, children use a pencil
Margins are drawn to improve presentation
All staff are responsible for modelling good practice
School handwriting policy is used across the school (see appendix)

Role of Parents/Carers
We believe that parents/carers have a fundamental role to play in helping pupils to learn.
We work in partnership with parents/carers to ensure:

o Effective two-way communication through newsletter information, informal and formal meetings, reports, school
website and Twitter

Awareness of curriculum areas/developments currently being taught

Pupils are making progress and parents are regularly informed

The needs of all pupils are met, be they learning, behavioural, emotional or social

That parents are aware of the opportunities available to become involved in our wider community

School expectations of homework are supported by parents at home

Pupils attend regularly and punctually

The school has a Home-School Agreement which we expect parents to sign at the beginning of each school year. The
school website (www.freeland.oxon.sch.uk) is updated regularly and is a useful tool that parents should refer to regularly to
keep them up to date with all aspects of school life.

Role of Governors
Governors play a key role in supporting, monitoring and reviewing school policies. Governors ensure the premises are a
safe, secure and appropriate environment for effective teaching & learning to take place. Following the monitoring
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timetable, Governors visit the school to support staff, further develop positive relationships and monitor progress towards
the School Development Plan (SDP). Every curriculum subject has an allocated governor who offers support and
challenge.

Role of Subject Leaders
Subject Leaders are responsible for monitoring standards in their subject areas and for ensuring the effective delivery of
the SDP and School Vision. Annual action plans are written highlighting the school’s priorities. The school’s subject
leader’s handbook is used to support staff and to ensure consistency.

Know

¢ Knowing about the subject — theory, methods, curriculum aims, Ofsted and other expectations.

¢ Knowing about practice — what's expected, what actually happens.

o Knowing about resources — what you have in school, what you need, what'’s available, how to get them.
¢ Knowing about attainment — attainment in school, how this compares with what is expected.

Support
e Supporting colleagues with planning, defining a curriculum policy, and drawing up a curriculum outline,
identifying a scheme ofwork.
e Supporting teaching — demonstrating good practice, working alongside colleagues, providing advice.
e Supporting with information and opportunities for involvement — governors, non-teaching staff, parents and
children.

Monitor
e Monitoring attainment — identifying trends, making comparisons, knowing about different groups, using
benchmarks, setting and reviewingtargets.

e Monitoring plans — comparing plans with expectations, checking for clarity of intended outcomes and
checking fordifferentiation.

e Monitoring children’s work —sampling.

e Monitoring teaching, observing, providing feedback, reporting on findings.

Change
e Building on existing good practice
e Overcoming any weaknesses
e  Striving for continuousimprovement.

It is the role of each Subject Leader and/or team to keep up to date with developments in their subject, at both national
and local level. They review the way the subject is taught in the school, and plan for improvement. This development
planning links to whole-school objectives. Each Subject Leader reviews the curriculum plans for the subject and

sees that progression is panned into schemes of work.
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HOW DO WE ASSESS OUR CHILDREN?

At Freeland CE Primary School, we recognise that assessment is a continuous process integral to learning and teaching. It
is how we gain knowledge of our pupils’ needs, achievements and abilities, enabling planning and delivery to be more
effective, thereby raising attainment for every child.

Assessment for Learning

At Freeland CE, assessment for learning is constantly taking place in the classroom through discussion, listening and
analysis of work. We recognise that it is essential that we as teachers know how well a child has progressed and that pupils
understand how well they are doing and what they must learn to help them improve.

Therefore, we:

. Evaluate pupils’ learning to identify those pupils with particular needs (including those who are able) so that any
issues can be addressed in subsequent lessons.

. Adjust plans to meet the needs of the pupils - differentiating objectives.

. Ensure pupils are aware of the learning objective and encourage them to evaluate their progress so that they
understand the next steps they need to make.

. Set individual challenges in all subjects on a regular basis and discuss these with the pupils so that they are
involved in the process.

. Share targets with parents to include them in supporting their child’s learning.

. Encourage pupils to evaluate their own work against ‘I cans’ or success criteria based upon specific, key learning
objectives.

. Mark work so that it is constructive and informative in accordance with the marking policy.

. Incorporate both formative and summative assessment opportunities in medium and short term planning.

. Assess all subjects termly using Target Tracker.

Assessment Points
Agreed each September, this calendar sets out our assessment points through the year and is on our staff monitoring
schedule.

Assessing Progress

At Freeland CE Primary, we expect all children throughout each year group and across the curriculum to make substantial
and sustained progress from their different starting points. We aim for all children to make and exceed expected progress
better than other pupils nationally. In EYFS we aim for all children to achieve a Good Level of Development (GLD) and
children who come in working beyond age related expectations to exceed EYFS Goals. (see appendix page 84)

For SEND children working significantly below ARE other assessments are used to measure progress e.g. spelling and
reading age.

Assessing Core and Foundation Subjects

We expect the vast majority of children to reach age related expectations and for our able children to be working in greater
depth by the end of the year. For those children who start school with achievement slightly below that which is typical of
their age we aim for them to catch up quickly through additional targeted support. There are however a small number of
children with very specific needs who may not reach national expectations.

At each assessment point (AP) we record assessments using the online system Target Tracker. This information is
reported to the EPA and Governors and used to inform interventions for the following term. Teachers use a best fit
judgement to record children’s progress based on ongoing formative assessment and PiXL assessments Teachers have
the option to use Target Tracker statements to ‘back-up’ their judgements.

By the end of each academic year we expect the majority of our children to be at ARE (age related expectation)

below below+ | working at working at+ | secure secure+
Working Above
significantly below Below ARE ARE ARE/Greater
ARE Depth

Pupil Progress Meetings and Moderation

These meetings take place once a term for all class teachers and teaching assistants and each half term for those teachers
whose cohort did not make sufficient progress in reading, writing or maths the previous term. They are co-ordinated by the
Senior Leadership Team and the SENDCo who generates a report outlining interventions to accelerate underperforming
groups or individuals. Additionally, the SLT alongside the SENCO meet 6 x a year to discuss the needs of children who are
classified as ‘vulnerable’.

Writing assessments are moderated across the school between staff members. This process is co-ordinated by the
Literacy Co-ordinator. In addition, our school carries out cross school moderation with other EPA primary schools.
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Statutory Assessment

End of Key Stage 1 and Key Stage 2 Tests will take place in May and the Phonics Screening check will take place in June.
In Reception, the latest exemplification materials will be used to judge EYFS outcomes. Key Stages One and Two will use
the latest statutory guidance for teacher assessment. In 2020 the Year 4 Multiplication Tables Check was introduced and
taken place in June.

Monitoring

The monitoring of standards throughout the school is outlined in its monitoring timetable. It includes DDIs (Developmental
Drop Ins), book trawls, discussion with pupils. The Special Educational Needs Co-ordinator (SENCo) also monitors the
work of the TAs.

After each Assessment Point Subject Leaders analyse data and books and create a report which is shared with all
teachers.

Intervention Programmes

All intervention programmes are assessed by the SENCo once complete and a report is made to SLT and governors.
Children on intervention programmes should be correctly identified and the aim of all programmes is for accelerated
progress to be made.

Evidence
It is not expected that a separate file of evidence should be maintained by staff to support judgements apart from
photographs, up to date writing in books and evidence of learning in books.

Reports

Reporting to parents / carers provides the opportunity for communication about their child’'s achievements, abilities and
next steps. We provide opportunities for two parent consultation evenings so that parents can discuss how well their child
has settled and for teachers to share next steps. Parents receive a written report in the Spring Term. Parents receive a
written record of any statutory test results. Reporting to parents of children with SEND is in line with the SEN policy.

Equal Opportunities and Inclusion
To ensure all children have equal access to the curriculum it is important that any assessments used do not contain any
form of bias, which would exclude any child from achieving due success.

Pupils leaving

When pupils are moving to another school we send by recorded post, the following documentation: Pupil profile containing
copies of reports, SEN records, previously assessed work, copies of the tracking data related to that child and an
Attendance Record. A Common Transfer File (CTF) is sent electronically to the receiving school as soon as we are
informed of their arrival.
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MARKING (to be revised September 2020)
The school agreed symbols for marking (see Pages 63 & 64)

We will ensure that children are encouraged to look objectively at their work

In Key Stage 1, marking should, where possible, take place with children

Comments should be short but give clear action points for improvement

Every piece of work will be marked. Sometimes this might only be ticks or a ‘D’ for discussed

Evidence of children’s responses to the marking must be evident (so that the marking moves learning forward)
using green pens

Work should be marked regularly

Red pen should be used to mark work. When someone other than the class teacher has marked a child’s work,
they should initial the comment.

Points of action for the pupils will go in a ‘bubble’

Self or peer marking and editing will be done in green pen.

Teachers will not mark every spelling and punctuation error. There is however, a set of baseline expectations;
these are full stops and capital letters, the 100 basic spellings (or those that the teacher feels the child should be
spelling correctly) and paragraphs

Incorrect spellings are marked ‘sp’ by the word. The children will write the correct spelling above the incorrect one.
If the spelling is one which is an expected spelling from the previous years’ list, the pupil will rewrite the correct
spelling five times at the back of their books. For children identified as SEND or pre-SEND the word is given in the
margin.

The teachers will also make comments about handwriting and presentation in line with the school’s policy to raise
standards in these areas.

Children will be allowed time to redraft and consider areas for improvement

Teachers should analyse the impact of their marking i.e. has there been an improvement over time?

When children correct spellings these should be written in the back of the books for future reference (these are
spellings which are the expected spellings from the pupils’ previous year group)

Teachers are expected to use their own professional judgement in marking children’s work and to recognise the
importance that effective marking can have on raising standards.

Sometimes verbal feedback will be given to individuals, small groups or the whole class and responses to these
will be evident in green pen.

MARKING DURING COVID 19
All work needs to be marked and teachers must consistently follow the school’s marking and feedback policy summarised
below (not all work needs to marked using all of the elements listed here):

Tick layered objectives.

Adult support indicated (A).

Red pen should be used to mark work.

Self marking and editing will be done in green pen.

Whole class feedback to be used for English and Maths daily (10 minutes) when needed, to either move the
children’s learning further on or address misconceptions.

Whole class feedback will include handwriting and presentation in line with the school’s policy to raise standards in
these areas.

Whole class feedback sheets to be stored in class folder.

In individual books teachers will not mark every spelling and punctuation error. There is however, a set of baseline
expectations; these are full stops and capital letters, the 100 basic spellings (or those that the teacher feels the
child should be spelling correctly) and paragraphs.

Incorrect spellings are marked ‘sp’ by the word. The children will write the correct spelling above the incorrect one.
If the spelling is one which is an expected spelling from the previous years’ list, the pupil will rewrite the correct
spelling five times at the back of their books. Children in KS1 and children identified as SEND or pre-SEND the
word will be given in the margin.

Children will be allowed time to redraft and consider areas for improvement.

It will be expected that for every piece of work children will be asked to reflect on it and improve it using green pen.
Dojo points may be awarded for a really good piece of work.
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Making the Improvements ( not to be used during Covid 19)

Marking is not about correcting. Teachers highlight errors: pupils correct them and therefore pupils will be given class time
to respond to the teacher’'s marking. Any comment written by the teacher or pupils (when peer marking) which appears in
a ‘bubble’, should be acted on by the child and the teacher must ensure that this happens.

Comments written by the teacher should guide the work of the pupils, so, comments could start with:

Insert 3 ..... in your work

Rewrite the last line so that...

Find alternative words for the ones | have circled.

Use a thesaurus...
Marking ladders and tick sheets at the end of longer pieces of work help cut down the marking time and also, where
explained to the pupils, are effective at moving learning forward.

HOMEWORK
The School’s aims

To be effective, homework relies on an active educational partnership between home and school. In setting homework, the
school recognises the importance of this partnership and the value of parental involvement in key areas of pupils’
education. In partnership with parents the school has devised a homework programme which is manageable and takes in
to account children’s well-being.

Each week for homework the children spend time focusing on reading, learning spellings and times tables. These are
non-negotiable and the parents are expected to ensure that the children do the following:

Reading | Read at least 3 Spelling Learn the spellings that Times Practise the times tables that
times a week and are given to you each tables you are working on
record in your week (for at least 5 minutes a day
reading record (for at least 5 minutes a for 5 days)
day for 5 days)

On top of these non-negotiables the children are provided a list of optional homework tasks which range from further study
on a topic to taking part in an activity with their family e.g. den building, cake making. Evidence from these activities are
shared in class and children are encouraged to create presentations on what they have done.

Things to do as extra optional ‘homework'

If we are lucky (or not) to have Research the types of birds that
snow - build a snowman and send in you are getting in your garden. Use

your pictures the RSPB website to help you.
office.3208@freeland.oxon.sch.uk https://www.rspb.org.uk/get-
(this is still possible) involved/activities/birdwatch/

Grow some plants or vegetables.

Take part in the Great Freeland's
Bake off - more info to follow!

Make an Easter Garden. Visit a farm to see baby animals.
Make an interesting board game to
help you learn your times tables - Do some research on a part of your
bring it in to class to share with topic that you are really fascinated Attempt to learn a new skills i.e.
your friends. about - prepare a presentation to origami.

share with your teacher.

Think about our value of
Generosity - how could you be
generous with your time or your Do some exercise every day to help Make a healthy dinner for your
belongings? you 'be healthy'. family.
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EDUCATIONAL VISITS

To enrich the curriculum for our pupils, we offer a range of education off-site visits and other activities that add to what
they learn in the classroom. We have developed a long term plan for visitor and trips (including visiting places of
worship) to ensure that children have a wide experience of opportunities during their time at Freeland School.

To provide our children with further experience of independence and to practice life-long skills we plan for a variety of
different residential opportunities starting with a sleepover in Year 2, a two night stay locally in Year 3, a night camp in
Year 4 and a week residential in Year 5 and 6.

When planning an off-site visit, staff must:

complete a ‘Trips Pack’, including completing a Risk Assessment (RA) (for regular trips teachers may review
and sign an existing RA). For local trips/visits, parents are asked to sign this agreement at the beginning of
each academic year (the September Pack).

Gain written parental permission

Follow the guidelines of a 1:6 ratio in Y1-3 (FS should have a higher ratio). 1:10 to 15 pupils in Y4-6. For
residential trips a ratio of children to adults will be a minimum of 1:12. Where possible and practical, with
mixed gender groups, appropriate numbers of male and female adults will attend.

Medicines are ‘held’ by the class teacher unless they are usually held in the classroom (for example, inhalers
and epipens).

A qualified first aider must be present throughout the trip and a first aid kit and mobile phone taken.

When parents are invited on trips to support the group, they should not be placed in a position of direct overall
responsibility, except in an emergency. Any parents helping out on a trip will be required to read and complete
the EVC Protocol for Parents document. On residential visits parents/carers do not accompany their children
unless it is necessary because it would be unreasonable for school staff to provide the necessary care.
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FREELAND CE
PRIMARY SCHOOL

CALCULATION POLICY

Mathematics Mastery

At the centre of the mastery approach to the teaching of mathematics is the belief that all children have the potential to succeed. They should have access to the same curriculum
content and, rather than being extended with new learning, they should deepen their conceptual understanding by tackling challenging and varied problems. Similarly, with
calculation strategies, children must not simply rote learn procedures but demonstrate their understanding of these procedures through the use of concrete materials and pictorial
representations. This policy outlines the different calculation strategies that should be taught and used in Year 1 to Year 6 in line with the requirements of the 2014 Primary National

Curriculum.

Mathematical Language

The 2014 National Curriculum is explicit in articulating the importance of children using the correct mathematical language
as a central part of their learning (reasoning). Indeed, in certain year groups, the non-statutory guidance highlights the
requirement for children to extend their language around certain concepts. It is therefore essential that teaching using the
strategies outlined in this policy is accompanied by the use of appropriate and precise mathematical vocabulary. New
vocabulary should be introduced in a suitable context (for example, with relevant real objects, apparatus, pictures or
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diagrams) and explained carefully. High expectations of the mathematical language used are essential, with teachers only accepting what is correct.

How to use the policy

This mathematics policy is a guide for all staff at Freeland CE Primary school and has been adapted from work by the NCETM. It is purposely set out as a progression of
mathematical skills and year group phases but a flexible approach to teaching and learning is needed according to the cohort and individual needs. It is expected that teachers will
use their professional judgement as to when consolidation of existing skills is required or if to move onto the next concept. However, the focus must always remain on breadth and
depth rather than accelerating through concepts. Children should not be extended with new learning before they are ready, they should deepen their conceptual understanding by
tackling challenging and varied problems. All teachers use the scheme of work from the White Rose Maths Hub and are required to base their planning around their year groups
modules and not to move onto a higher year groups scheme of work. Teachers can use any teaching resources that they wish to use and the policy does not recommend one set
of resources over another, rather that, a variety of resources are used. For each of the four rules of number, different strategies are laid out, together with examples of what
concrete materials can be used and how, along with suggested pictorial representations. The principle of the concrete-pictorial-abstract (CPA) approach [Make it, Draw it, Write it]

is for children to have a true understanding of a mathematical concept, they need to master all three phases within a year group’s scheme of work.
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Objective & Strategy Concrete Pictorial Abstract
Combining two > 3 $$
parts to make a N 4+3=7 —-[;'
whole: part- whole “"ﬂ“\‘ﬂi % -_
model Use part part whole model. ’ _’
Use cubes to add two num- - ' Use pictures to Use the part-part
bers together as a group or ...[.. add two num- 10=6+4 whole diagram as
~ in a bar. Loal ™ bers together shown above to move
as a group or in into the abstract.
R I
Starting at the big- 12+5=17 5+12=17
ser ey en h—”— —t bt | place the larger number in your head and
i 1 12 13 4 16 16 17 8 18 0

counting on count on the smaller number to find your
Start with the larger number on the bead tthel number on the number ar.
string and then count on to the smaller num- | |ine and count on in onses or in one jump to
ber 1 by 1 to find the answer. find the answer.
Regrouping to make 6+5=11 T+4=11
10.
This is an essential skill for 3+ 9 = If | am at sewven, how many more do | need to
column oddition latar. Start with the
i sagiman e number Use pictures or a number line. Regroup or mizke 10. How many more do | add on now?
d the partition the smaller number using the part
aneusE part whole model to make 10.
smaller number
to make 10 g+5—|: -
| Use ten frames. [1] [4] . .
T N T
Represent & use -

number bonds and
related subtraction
facts within 20

2 more than 5.

el e e e s
SRR

Emphasis should be on the language
‘1 mave than 5 is equal to 6.7

2 move than 5is 7.*

‘8 i= 3 more than 5.
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Objective & Concrete Pictorial Abstract
Strategy
Adding multiples of 50=30 =20 b i 20+30=50
ten K ji =8 : ||
. ' l ' ﬁ-‘ Eo ‘ ‘ ' ‘ 70=50+ 20
] ‘:Iln-'\-:-l:pbc:n:- kane q‘{]‘l‘ﬂ =ED
Model using dienes and bead strings Jee re ﬁmff;ph;s“m

Use known number
facts

cChildren ex-

B

[]+1=18 16-1=[ |

/ :nl::n;f: El 1+|:|=1E 16 |:|=1
Part part whole 20 \@ bers within 20 |:|+|:|=EE' 20-[ =[]
‘ [ ]+[ ]=20 =20-[ |=[]
Using known facts I:ID|:| + DI:IEI EIDD DI:ID e = & 3+4=7
I] ) I] HH I+ = 1) feadsto
|]|]+ |:| B |:| EE .EE -—@m A +a0=70
" e ==. leads b
Children draw representations of H,Tand O 300 + 400 = 700
Bar model
Q0 9999 ‘ M‘ ‘ 7 ] %
TTTTTE L] ————
Brast 7+3=10 23 +25=48
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Objective & Concrete Pictorial Abstract
Strategy
Add a two digit D000 ® . ee o 17 +5 =22 17 +5=22
number and ones oo Tas pa \
LUF "IDL Use ten frame to and e
, . Explore related facts
=l k.E t
L LL n.]l..] make ‘magic ten ine 1o
’q—iﬁ 17+5=22
| A6 :r . 5+17=22
Children explore the pattern. @ vr17es 22
17+5=22 } ¥ | 17 5
27+5=32 = z B [
= =
- - 27 +10=37
Add a 2 digit num . 27 + 30
ber and tens .: +10 +]0 +10 27+ 20= 47
J i 27 +0=57
i /
25410 =35 I I . I
I I | I
| that the digit d not cha
Explors anes FIEl fess nEs 27T 37 47 57
Add two 2-digit / 25+4
numbers // 0 g -20 % & =N == mJ_f, 15;4_,3,,
oo 5 ST S i T 20+ 40 =60
haoae! us.lng QIENES , ISCE ValUS COUNTErs Use number line and bridge ten using part 5+ 7 =12
and numicon wihole if necessary. 60+12=72
Add three 1-digit 4947 +6)= 10/+7]
numbers + + # —

.ﬁ‘ Yy %5

Combine to make 10 first if possible, or

bridge 1o then add third digit

Regroup and draw representation.

Combine the two numbers that make/
bridge ten then add on the third.
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Objective & Concrete Pictorial Abstract
Strategy
Column Addition—no ! = H!ml using children move to drawing the counters using
regrouping (friendly =4 nood D_ or ik a tens and one frame. 2 2 3
numbers] TRCon

OO0 (eeEEE

Add together the ones first, then the

&dd two or three 2 or 3- | tens.
digit numbers. 4s E%EE hﬂ
a4 - M
1 g
¥ g
o| © | -
fololaloll 1 1 o IR
@ -.HHI*;;
Paove to using place value cuulnters
column 2gditon with e EE T
regrouping.

" LEHE
s B

5 - E 4
Exchange ten ones for a ten. Model
using numicon and py counters.

(¥ e
146
+ 52T

+114

tens anes
o o 337
. . Add the ones first, then the tens, then
the hundreds.
e .: children can draw a rep- 2[} —+ 5
L ] ® % resentation of the grid to
. ... understanding, carrying GU + 13 :?3
..' the ten underneath the
® " ine R
Start by partiticning
5 1 the numbers before 536
formal column to
L show the exchange. _|_ 85

)
[~
[—

]
[
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Objective & Concrete Pictorial
Strategy i
Y4—add numbers with . o0
s counters to add, exchanging ten ones for L :: ... -4
Upto 4 degits a ten and ten tens for a hundred and ten X3
hundreds for a thousand. :
% o0 o ‘ oo
Hedrmds Ters Ones e o |. ..
9
oL - '
= 2 7 5 4
= M oo - =
Draw representations using pv grid.
Y5—add numbers with |Asyeard 237+8179
more than 4 digits.
tens| tenths | hundredths  4ens ones verthg hundredps
oo Do (=)
Add decimals with 2 dec- sl 00
imal places, including 00000 O o000
money OO0 oo aooo
: Introduce decimal place value counters
and model exchange for addition. b
Y6—add several num- ASYS AsYS
bers of increasing com-
plexity
Including adding money,
measure and decdmals
with different numbers
of decimal points.

Abstract

Continue from previous work to carry
hundreds as well as tens.

Relate to money and measures.

place holders.
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Objective & Concrete Pictorial Abstract
Strategy
Taking away Use phiysical objects, counters | cubss etc ; " ) ) i
R | A Y Fat
ones. to show how objects can be taken away. TAWAVYA f ¥ 7_4-3
CYY Y AAA A
_ — I_r "'_-_' '-\.‘ Foy f r
°o4=2 A, "/Ix
A 15-3 = ‘IE'| 16—9 =7
[ ]
4—2=32 " Cross out drawn objects to show what has
been taken away.
Counting back Put 13 in your head, count back 4. What numbser
ﬂge ma Ml 5-3:2 J are you at?
T T
kove objects away from the group, T2 3 4 B B T B @ 10
counting backwards.
Muowve the beads
“ along the bead Count back in ones using a number line.
~ string as you count
geeeememe w -  backwards.
Find the Compare objects and amounts Hannah hasl2 sweets and her sister has 5. How
Count on using a number line to find the many more does Hannah have than her sister.?
Difference difference.

m 7 "Sewen iz 2 mare than four
OO 4

‘T e 2 wears older than my

sister
5 g

rardrd

Lay objects to represent bar model.
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Objective &

Strategy

Concrete

Abstract

Represent and use
number bonds and
related subtraction
facts within 20

Part Part Whale
madel

Link to addition. Use

T PP model to model
4
@ ,"\ the inverse.

1_-

If 10 is the whole and 6 is one of the arts,
what s the other part?

gadl

e, "

Mowve to using numbers within
the part whole model.

10—6=4 Use pictorial representations to show the part.
Make 10 14—9 13—7 16—8
13-7=(8] .
m ' ' 3[4 How many do we take off first to get to
: = | T e e 107 How many left to take off?
[ﬂ L | | | LA I_._g Jumnp back 3 first, then another 4. Use ten
as the stopping point.

rake 14 on the ten frame. Take 4 away

to make ten, then take one more away 5o

that you have taken 5.
Bar model

S
o0 °

5—2=3

Iy

10=8+2
10=2+8
10—2=8
10—8=2
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Objective & Strategy Concrete Pictorial Abstract
Regroup a ten into .
ten ones » * R . _
* 1 . g ===
- = i 20—4 =16
= — =1 —

Use a PV chart to show how to change a

ten into ten ones, use the term ‘take and

make'
Partitioning to sub- 34—13=21 e u Children draw representations of Dienes and

RTTTLETTLE =

tract without re- —| e - cross off
Erouping. 43—21=22
Friendiy numbars” l — l __- D ﬁ

Use Dienes o — %o, 0

show how to par-

titicn the number

when subtracting ==

without regroup- — 43—21=22

i =TT

ing.
Make ten strategy

K ot e . S —
Prograssion should be 2 .y : = ’
CrOSSing one tan, crossing + —¥= “ e B il 03 93—76=17
2 28 &0 i) counting on” o find ‘differenie

more then one tan, oross-
ing the hundrads. 34—28

Use a bead bar or bead strings to model
counting to next ten and the rest.

Use a number line to count on to next ten
and then the rest.
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Objective & Concrete Pictorial Abstract
Strategy
Column subtraction RR e &
s . °' i o | . Cacaarces e I | Y
without regroupin 111 B = pmr—— 7— 4=
] er g # I 1KY 47—32 OO | S o
(friendly numbers) AN 2 oo - S0+ 4
=7 253
§ § intermediate step may
i Darw representations to support under- be needed to lead to =3
T standing clear subtraction under- » £
Use base 10 or Numicon to model standing. l 7
L
Column subtraction

with regrouping

Begin with base 10 or Numicon. Move to
pv counters, modelling the exchange of a
ten into tten ones. Use the phrase ‘take
and make’ for exchange.

s
‘29 Tens | Ones

r ™) &Y o
ARl =% 255

o

Children may draw base ten or PV counters
and cross off.

36-254" 387

[328-582-146 W

<
5
I

2 8
2 2

T & 6

Begin by parti-
tioning into pv
columns

Then move to

formal method.
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Objective & Concrete Pictorial Abstract
Strategy
Subtracting tens 234 -179 children to draw pv counters and show their
and ones exchange—see ¥3 . i
@| e | ® 2 RS I
Year 4 subtract with ® o0 lsoo®
up o4 s oo - 1562
Introduce decimal subtroc- 2 IEmE (T 1 ] I I q 2
tion throuwgh contert of EHEEE . . .
monay | @ . ..
Model process of exchange using Mumi- Use the phrase ‘take and make’ for ex-
con, base ten and then move to PY cown-
tars.
Year 5- Subtract As Year 4 Children to draw pv counters and show their B 1% e | By
i i exchange—see ¥3 0 .ag G
with at least 4 dig- ' 2 %
its, including money '[:1 ) 3
and measures. iy
Swbtroct with decimal 0 ]
vu‘J:l-rH. including M|:'.l'!'l:il1-.l ;/-?/i/ IEl ﬂ/ : 0
T —[ {3712l 131
Year 6—Subtract A
o £)6,6 9
with increasingly 9.9 I ::I
3
large and more
ge 0,750
complex numbers
and decimal values.
YS9y
G cl - 33 9 P!‘.q
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Objective & Concrete Pictorial Abstract
Strategy
Doubling Use practical activities using manip- | Draw pictures to show how to double numbers | Partition a number and then double each part
ultives including cubes and Numicon before recombining it back together.
to demenstrate doubling 16
= O 7\
Double 4 is 8 Al i‘
I x2 x2
O+ =
... ... 20 + 12 =32
i @ O ]
4x71.8 =
Counting in multi- | Count the groups as children are skip . . . . Count in multiples of a number aloud.
ples counting, children may use their fin- Write sequences with multiples of num-
gers as they are skip counting. . . . . bers.
Children make representations to show
counting in multiples.
IR 2,4,6,8,10
1 2 - S _‘\ R
ozaoao o cl@gio =71 anmdooi
AR e R e B IS yeqnion 95
Making equal $ 2x4=8
counting the total ﬁ ﬁ

DRDBS

—eem i
Use manipulatives to create equal groups.

Draw and make representations
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Objective & Concrete Pictorial Abstract
Strategy
Repeated addition Use pictorial including number lines to solve write addition sentences to describe objects
PP There are 3 sweets in one bag. and pictures.
How many sweets are in 5 bags
altogether?
‘ b 303?3’3’3 '
:v..‘f '..ll=l5 v :
e NS 2+2+2+2+2=10
(® o) (® o) (® o)
o/ \e /S e
‘\\ - X
Use different objects to add :/‘\——L: »:/‘ \‘/ —¥—
equal groups
Understanding ar- | Use objects laid out in arrays to find the an- Draw representations of arrays to show under- S 2=
ra swersto 2 lots 5, 3 lots of 2 etc. StANARE e coeme w cmeion
ys p— vj
3588 2x5=10

‘1}"‘
= 1=

-

(XX
L 1.7
2600
g 11

50

XNOLLYOMdLLINN =



Objective & Concrete Pictorial Abstract
Strategy
Doubling Meodel doubling using dienes and PV | Draw pictures and representations to Partition a number and then double

Counters.

/

lnll sl
BE s

AN

BEDE ppe
nee gy e

40+ 12=52

show how to double numbers

each part before recombining it back
together.

16
7\
10 B
I L 2

20 + 12 =32

Counting in multi-
plesof2, 3, 4,5, 10
from O

[repeated addition)

Count the groups as children are skip
counting, children may use their fin-
gers as they are skip counting. Use bar

models.

5+5+5+5+5+5+5+5=40

|

Mumber lines, counting sticks and bar
models should be used to show repre-
sentation of counting in multiples.

e o WM W, 30
A LA L BAY
v wA o O o
N S S S
. Ty ) ” ),
1] q 1] [} o] 1 b ]

Count in multiples of a number aloud.

Write sequences with multiples of
numbers.

0,2,4,6,8, 10

0,3,6,9,12, 15

0,5, 10, 15, 20, 25, 30

4 x3=

51
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Objective & Concrete Pictorial Abstract
Strategy
Multiplication is Create arrays using counters and cu- | Use representations of arrays to show different | 49 - 3 .. 4
commutative bes and calculations and explore commutativity.
12=4x=3
Use an arrayto wita
mulfiplication sentences and
reinforce repeated addian.
00000
00000
_ 00000
represent different equations and that, as
multiplication is commutative, the order of o+5+5=15
the multiplication does not affect the answer.
- J+3+3+3+3=15
S5x3=15
3x5=15
Using the Inverse lrda=8
This should be 4x2 =8
tought alongside BE=2=4
division, so pupils Bz4=2
o ow ey Ox0=-0 |2
wark alongside oax2
each other. D * D = D
Oo-g-g [
O-0=0 o

show all 8 related fact family sentences.

X NOLLYOMLLIN =



Objective & Concrete Pictorial Abstract
Strategy
Grid method Show the links with arrays to first intro- | Children can represent their work with place start with multiplying by one digit num-
phira tha arid mathnd value counters in a way that they undarstand. bers and showing the clear addition
. [T . alongside the grid.
L 8 £ rows They can draw the counters using colours to e grid
,g;iig;g i :f;L show different amounts or just use the circles in * ” 20 5
1 of 3 the different columns to show their thinking as
210 35
Move onto base ten to mowve towards a shown below. 7

210 + 35 = 24,5

miore compact method.

:I T II.I

T 4 rows of 13
O
s

r O CH

Mowve on to place value counters to show
hiows we are finding groups of a number. We

Moving forward, multiply by a 2 digit number
shiowing the different rows within the grid
method.

are multiplying by 4 so 'we need 4 rows 10 8
| Ax1lE
10 100 a0
! Bar model are usad to explore missing numbers
Fill each row with 126 ) 3 30 24
2 @ ® —
| dx 126

4% =20

Add up each column, starting with the ones
rmiaking any exchanges nesded
@ @ L

-

Then you have your answer.

X NOLLYOdLLINN <3




1200

Objective & Strategy Concrete Pictorial Abstract
Grid method recap Children can represent their work with place
from year 3 for 2 lUmpIa—:evaluemuntu'stuslmwhuwwe value counters in a way that they understand. Start with multiplying by one digit num-
digits x 1 digit “ﬁm"‘g Eroups un:dmmhﬁ.wle are mul- They can draw the counters using colours to :‘?F':ET'_EM"H' addition
tiplying by 4 so we 4 rows . how diff amounts or just use the circles in ngs grid.
o | s |the different columns to show their thinking as .
- L ax126 | shown below. * 30 5
Move to multiplying ; 2 210 38
3 digit numbers by :
1 digit. (year 4 ex- |F"'“':“":"""““"lzﬁ 210 + 35 = 245 ,c
pectation) ® F
gr I
- I
dd up each cola s -7
making any exchanges nesdad
Column multiplication | Children can confinue to be supported by 327 l
place value counters at the stage of multipli- x | 300 20 7 - I
cation. This iniially done where there is no 2 11200 180 |28 < 4 |°
regrouping. 321 x 2 = 642
The grid method my be used to show how this 28 >
relates to a formal written method. 20 I
I
=
I This may lead
‘ Bar madealling and number lines can support » !| hod.
learners when solving problems with multiplica-
The comesponding long multiplication is mod- | tion alongside the formal written methods. I 3 G 8 x
LI 3

elled alongside
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Objective & Concrete Pictorial Abstract
Strategy
Column Multiplication for [ —
3 and & digits « 1 digit. N 300 J20 |7 _— 327
It 15 im- 1200 | BO 28 4
portant at X
=_ = | thisstage 28
' | L that they
= - abways B0
‘ I === | multiply
the ones 1200
=0 | st
" HNEE 1308
children can continue to be supported by
place value counters at the stage of multipl- 3 2_ ? This will lead to
cation. This initially done where there is no * U-
regrouping. 321x 2 =642 302 . mh'":dm
] meet !
LI 4
Column multiplication | Manipulatives may still be used with the cor- 18 x 3 on the
responding long multiplication modelled 10 m 1|8
alongside. <1113 first row
= |Bx3=24, carry-
\\ : T
53 - ing the 2 for 20,
1|& | then 1 x 3)
213 |4 1E x 10 on the
. 2nd row. Show
miultiplying
by 10
11213 tp vy
putting
Confinue to use bar modelling to support prob- || {1234 x 10)

lem solving

Iﬂ.?hup
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Objective & Concrete Pictorial Abstract
Strategy
Multplying decimals remind children that the single digit belongs

up to 2 decimal plac-
es by a single digit.

in the units column. Line up the decimal
points in the guestion and the answer.

I 9

3.
x8
2552

s [ 7

56
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Objective & Concrete Pictorial Abstract
Strategy
Division as sharing Children use pictures or shapes to share quanti- .
25 12 shared between 3 is
s Gt & & BF )
s for
modelling

£ 83

8 Shiareu peoweEn 215 4

| | @ ”
4 B -

12 shared between 3 is 4

1 have 10 cubes, can you share them equally in
2 groups?
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Objective &

Strategy

Crivision as sharing

Concrete

Pictorial

Abstract

Crivision as grouping

10

2 groups?

Divide quantities into equal groups.

| have 10 cubes, can you share them equally in

children use picturas or shapes to share guant-

83 $3
33 3%

children use bar modelling to show and support
understanding.

12+4=3

12:3=4

Use cubes, counters, objects or place value
counters to aid understanding.

RO

SRR SEEEE BEENEE HEEAE BRGNS
3 - ]

E x

| LELL L) | kil |

= x

Use number lines for grouping
=% +5 +1 +]

TAVAVAVA

E123A4A5BTED 180112

12+ 3=

Think of wree war a3 2 winoe, Jpllﬁl wnd the num-
ber of growps you are dividing by and work out
hiow many would be within each group.

~
Lt

Divide 2E into 7 groups. How many are in

. . . each group?
el RS R




Objective &

Strategy

Concrete

Pictorial

Abstract

Drivision as grouping

Use cubes, counters, objects or place valua
counters to aid understanding.

24 divided into groups of 6 =4

96 =3 =32
®. @a ©®
e® o® @

o® o® @I

Continue to use bar modelling to aid solving
division problems.

20

How many groups of 6 in
247

24+-6=4

Diivision with arrays

Link division to multiplication by creating an
array and thinking about the number sentenc-
es that can be created.

EE15=3=5 5x3=15

15=5=3 3x5=15

Draw an array and use lines to split the array
into grouwps to make multiplication and division
sentences

.....
) ©
N N N

O@
QQ

Find the inverse of multplication and division
sentences by creafing eight linking number
sentences.

THa4=2E
4xT=28
2E=T=4
2B =4=7
2E=Tx4
2E=4x7
4=28=7

T=28-4
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Ohjective &

Strategy

Concrete Pictorial

Abstract

Drivision with remain-

ders.

14:3=

Jump forward in equal jumps on 3 number line
then sea how many more you need to jump to
find @ remainder.

O

Draw dots and group them to divide an amownt
and clearly show a remainder.

OOOOL

Use bar models to show division with remain-
ders.

Divide objects between groups and
see how much is left over

e
b

@

Ex

Example without remainder
40 +5
Agk “How many 53 n 407

+5+5+5+5+5+5+

[ ]

115 20 25 30 35 40

Example with remaindar;
3E+6

+G+B+0+G+6+

0 6 12 18 24 30 35 38

jumps can be recorded usng known facts

Complete written divisions and show the re-
mainder using r.

29 + § = 3 REMAINDER 5
T T T

dividond  divisor quoticet remaindor

=B frves

= § sixes with a rermainder of 2

F o Iargtr nwmbers, when o becormes melhicianl 19 caunt in 5||'|gl-t multiples, hlggtr
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Objective & Concrete Pictorial Abstract
Strategy
Divide at least 3 digit |96=3 Tens Units Students can continue to use drawn diagrams Begin with divisions that divide equally with
numbers by 1 digit. with dots or circles to help them divide numbers | M0 remainder.
2 2 into equal groups. 2 1 B
N eEe O0e 3
ivision
3 Qe e
o0 0o 4.8 7 2

Use place value counters to divide using the
bus stop method alongside

2EeE o9

|
R
HEE v 24

42 = 3=

Start with the biggest place value, we are
sharing 40 into three groups. We can put 1

ten in each group and we have 1 ten left over.

© e

=
()
O]

we exchange this ten for ten ones and then

share the ones equally among the groups.

(O]

we look how much in 1 group so the answer
is14.

Encourage them to move towards counting in
multiples to divide more efficiently.

Mowve onto divisions with a remainder.

8 6 r 2
3
54 3 2

Finzlly mowve into decimal places to divide the
total accurately.
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Long Division

Step 1—a remainder in the ones

h t o

041R1
4) 165

4 does not go inte 1 (hundred). 5o combine the 1 hundred with the & tens (160).

4 goes into 16 four imes
4 goes into 5 once, leaving a remainder of 1.

thhto

0400R7
8)3207

g does not go into 3 of the thousands. 5o combine the 3 thousands with the 2 hundreds (3,200).

g goes into 32 four times (3,200 = 8 = 400)
g goes into 0 Zzere times (tens).
g goes into T zero imes, and leaves a remainder of 7.

V<




Long Division

Step 1 continued...

hto

061

4) 247
=
=
VWhen dividing the ones, 4 goes into 7 one time Multiply 1 = 4 =4 write that four under the 7, and subract. This finds
us the remainder of 3.

Check:- 4 = 61+ 3 =247

ih h t o

0402
4) 1608
-8

1

V¢hen dividing the ones, 4 goes into 9 two times. Multiply 2 x 4 = 8 write that eight under the 9, and subract. This
finds us the remainder of 1

Check. 4 = 402 + 1 = 1,609
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Long Division

Step 2—a remainder in the tens

Two goes into 5 two times, or 5 tens

= 2 = 2 whaole tens — but there is a
remainderl

To find it, multiply 2 = 2 =4 writa that
4 under the five, and subtract to find
the remainder of 1 ten.

1. Divide. 2. Multiply & subtract. 3. Drop down the next digit.
i o i o t o
2 2 29
2)58 2]58 2)58
-4 -4
1 18

Maxt, drop down the & of the ones
next to the leftover 1 ten. You
combine the remainder t2n with 4
ones, and get 18

Divide 2 into 18 Place 9 into the
quotient.

Multiply 9 = 2 = 18, write that 18
under the 18 and subtract.

1. Divide. 2. Multiply & subtract. 3. Drop down the next digit
I o i o I o
28 29 29
2)58 2 } 58 2)58

-4 -4 -4

18 18 18
-18 -18
0 ]

The division is over since there are
no more digits in the dvidend. The

quotient is 29,
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Long Division

Step 2—a remainder in the tens

Two goes into 5 two times, or 5 tens

= 2 =2 whaole tens — but there is a
remainderl

To find it, multiply 2 = 2 = 4, writa that
4 under the five, and subtract to find
the remainder of 1 ten.

1. Divide. 2. Multiply & subtract. 3. Drop down the next digit.
i o io i o
2 2 249
2)58 2]58 2)58
-4 -4
1 18

Maxt, drop down the 8 of the ones
next to the leftover 1 ten. You
combine the remainder ten with &
ones, and get 15

Divide 2 into 18 Place 9 into the
guotient.

Multiply 9 = 2 = 18, write that 18
under the 18, and subtract.

1. Divide. 2. Multiply & subtract. 3. Drop down the next digit
I o i o it o
249 29 24
2)58 2}58 )58

-4 -4 -4

18 18 18
-18 -18
0 ]

The division is over since there are
no more digits in the dividend. The

quotient is 29,
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Long Division

Step 2—a remainder in any of the place values

1. Divide, . Multiply & subtract J. Drog down the next digit,
hta hto hteo
1 1 18
TR 2IETa AR E
=2 =2 ]
g or

Two goee inte 2 one Ime, or 2
mindreds -2 = 1 hundred

Multiply 1 = 2 =2, write that 2 under
the two, end subtract o Snd the
remander of zero

Mext, diop dosn the 7 of the tene
nexl fo fhe zern

Dhivide. Multiply & subtract. Do down the next digit
hta hto hto
13 13 13
21278 2VZ78 27278
-2 =2 -2
av a7 oV
= 8 - &
1 18

Dinvide 2 inte 7. Place 3 into the
quobent.

Muiphy & = 2 =&, write [hat & under
the T, and subtrect to find tha
remander of 1 kEn

Mext, drop down the & of the ones
next to tha 1 leftower tan.

1. Divide. 2. Mu ltiply & gulbiract 3. Drog down the next digitl.
hta hto hto
138 13% 133
212738 212738 21273
-2 -2 i
a7 07 o7
- B - & - 6
18 18 1B
-18 -18
H o

Divide 2 inte 13. Place 3 into the
cuotient

Multiply @ = 2 = 18 wnie that 18
under the 13, and eubtract o fingd the
remander of Zero.

There arg ne more digike 1o drop
dowm. The guctert ke 139




PROOF READING AND EDITING YOUR WORK

KEY STAGE 2

SYMBOL

MEANING

sp
written in margin and word underlined

Spelling
Pupils are expected to correct using a dictionary

Change word/s, find better one/s

Pupils are expected to use a Thesaurus

/\

Insert word or phrase

C Capital letter missing or in the wrong place

[ New paragraph

T Tense error to check

? Doesn’'t make sense
Pupils will be expected to re-write below piece of
work

P

Punctuation required
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KEY STAGE 1

SYMBOL

MEANING

Sp
written in margin and word underlined

Spelling
Pupils are expected to correct using a dictionary

Change word/s, find better one/s

Pupils are expected to use a Thesaurus

/\

Insert word or phrase

Capital letter missing or in the wrong place

Nlle)

Doesn’t make sense
Pupils  will be
expected to re-
write below piece

of work

Punctuation required
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Expectations for every class teacher at Freeland Primary

FREELAND CE PRIMARY SCHOOL

School — September 2019

Reading:

Every child heard reading at least once a week by the class teacher, recorded in the mark book
and the child’s reading record signed in Year FS — 3/4

Phonics five days a week in KS1

Spelling taught at least 3 x a week (using Spelling Tracker for KS2 — use Clued spellings for
statutory year group words)

Whole class guided reading on a daily basis — children record in Reading Journals

Daily story time

Tidy and welcoming reading area with range of texts

Writing:

Extended writing opportunity each week (talk, plan, write)
Vocabulary displayed on all working walls

English working wall linked to current focus

English taught for 5 hours per week

Handwriting taught 3 x weekly in KS1 — 2 x weekly in KS2

All staff must model continuous cursive handwriting at all times

Maths:

Maths taught 5 times per week

Working walls showing key vocabulary and current concepts being taught

Pupils supported by available equipment and methods displayed

100 squares, times tables grids, number lines to be available for all children

X tables taught daily from Year 2 with focus on all tables learned by end of Year 4

Calculation policy used

Daily opportunities for reasoning, where possible, including as part of challenge activities for all
children

Planning:

Year Group long term plans to be followed and highlighted/annotated once completed
Planning should enable books to show:

» Learning objective

» Differentiation and challenge

Teacher must plan for TA support and communicate expectations

Should take into account most up-to-date PiXL QLA

Everyday:

Everyday expectations and class rules displayed in class and followed
We encourage all children to become independent learners by:
» Being involved in strategies using a non-hands-up approach
» Children following 4Rs and 5Bs
» Selecting own resources e.g help-desk
69




» Checking pupils learning throughout the lesson

» Choices and consequences on display in every classroom
» House point reward system used throughout school

» Worry box displayed in classrooms and checked

Marking:

As written in the curriculum policy.

Website:

Class pages updated at least twice per term

Homework:

Spellings, Reading and Times Tables given as homework (spelling to be recorded in small
yellow books)

Opportunities given for children to feedback on extra homework activities.

No homework given in holidays

Spiritual

Daily collective worship
Daily prayer at lunchtime
Consider opportunities for awe and wonder

Housekeeping

Classroom and cloakroom lights to be turned off when not in use

Rooms to be kept tidy (Desks and surface areas as clear as possible)

Surfaces cleared for deep clean every half term

Ensure that resources are always high quality e.g. sharpened pencils

At the end of every lesson time should be allocated to ensure that the classroom is left tidy ready
for the next lesson to maintain high expectations

At the end of each day children should leave the cloakroom tidy

On a Friday children are responsible for taking all of their belongings home and therefore leave
the cloakroom clear

All belongings to be removed from the field and playground after every break
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FREELAND CE PRIMARY SCHOOL

§ Mm%
A “must” for every class teacher at Freeland Primary %
School — September 2019 m
Teaching

e Best presentation expected every time
e Handwriting is taught at least twice a week

e Maths reasoning activity to form part of most maths
lessons

e L.O decontextualized

e | cans differentiated and opportunity for child to move
themselves on

e Opportunities for challenge activities

e Self-assessing (smiley faces) own work linked to
learning objective at least at the end of lessons

Marking

e Extended writing marked and ‘next steps’ given every
week

e Marking in depth at least twice a week

e Moving on comments well matched — focus on
consolidation or extension

e Child gives well considered response to moving on
comments

e Child comments acknowledged (initialled)
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FREELAND CE PRIMARY SCHOOL

How I will show I’m a good learner in KS2

Teaching
| will show best presentation in every lesson
| will cross out mistakes with a ruler and pencil
| will use a fountain pen in KS2 in all writing and pencil for
maths
| will use continuous cursive handwriting at all times
| will use a ruler for all lines drawn
| will underline the date and title with a ruler and pencil
| will excel by choosing challenging I can statements
| will self-assess (smiley faces) my own work
| will be organised and ready for learning

Marking
| will read what my teacher has written in my book

I will value my teacher’s comments and respond fully to
show my understanding

| will give constructive comments when | peer assess to help
my partners learning

= ,.L';l 4 ":/‘,\\\\S,

A\
sssssss

SO e
O S s
PESPONSIp
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FREELAND CE PRIMARY SCHOOL

How I will show I’m a good learner in KS1
Teaching

| will show best presentation in every lesson

| will join my writing using continuous cursive

| will cross out mistakes with a ruler and pencil

| will use a ruler for all lines drawn

| will underline the date and title with a ruler and pencil

| will do my best in every lesson

| will self-assess (smiley faces) my own work

Marking
e | will read my teacher’s comments
e [ will respond to my teacher’s comments
o | will help my friends learn

wwwwwwww

i \ \:_F\-E“\\E

EEEEEEEEE
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FREELAND CE PRIMARY SCHOOL
HOW IS MATHS TAUGHT?

Maths must be taught daily

Maths lessons should include:
e 5/ 10 minutes of arithmetic/times table practice at beginning or end of session
e Differentiation by blooms using higher order thinking
Open ended challenge for all children to access at the end of session
Reasoning and fluency should be part of every maths lesson
Reasoning problems available for all children at least 3x a week
Calculation policy should be used to model good practice for children

Maths planning
e Make use of the small steps planning to aid progression and next steps (on the drive
under Maths Musts)
e Make use of the White Rose Hub resources for fluency and reasoning
e Make use calculation policy to show progression in calculation (on the drive under
Key documents)

Times tables

Times tables are to be taught daily (see how to teach on drive under times tables):

FS and KS1 - to count daily in 2, 5 and 10’s

Year 2 - Explicitly practise the 2x table, 5x table and 10x table

Year 3 - Continue to practise 2x, 5x, 10x and learn 3x, 4x, 6x, 8x

Year 4 - All times tables to be mastered in time for MTC

Year 5/6 - Continue to practice all daily

Times table practise to be given homework weekly on PiXL app - Weekly test for 5

minutes in back of book.

e Year 4 ,from February onward, to do weekly practise of The Check on PiXL app
and score noted in Teacher’s score book.

Maths books

e High expectation of presentation in maths - children should have one number per
square

e Tables, shapes, lines and graphs must be drawn using a ruler

e Mistakes are crossed out with a single pencil line and ruler - avoid rubbing out if
possible

e Writing is neat and on the lines

e Correct spellings of Mathematical terminology

e Marking is either used to correct misconceptions or to extend a child’s knowledge
or thinking
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Working Wall

Everything on the working wall should be large enough for the children to see and
refer to.

Presentation guidelines in classroom so children are aware of expectations
Relevant vocabulary and methodology for the current topic - can be flip chart paper
with explanation or printed resources

Resources need to be in clearly labelled drawers and easily accessible for all
children

Maths topic words available for spelling

Reasoning sentence starters to aid children’s explanation

Reasoning word mat to aid children’s explanation

Calculation helpers on the table to aid children if they get stuck

Good examples of work or presentation
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FREELAND CE PRIMARY SCHOOL ¢
HOW IS ENGLISH TAUGHT?

6
100

English must be taught daily.

Writing - weekly

At least one piece of extended writing a week.

A different writing genre should be taught/written every 1-2 weeks (see writing genre
checklist). As some genres may take longer than 1 week to introduce, teach and complete,
a minimum of 3 different genres should be covered per half term.

At least one lesson looking at the features of the writing genre.

Spend part of a lesson live modelling an example of the writing genre explaining the
thought process out loud.

A SPaG lesson/part of a lesson teaching or recapping a SPaG feature that is used in the
specific genre e.g. relative pronouns.

A lesson spent planning the writing.

A lesson spent writing independently. A success criteria of the relevant features is useful
for the children to refer to in their writing.

Children should self and peer assess their work once the extended writing is completed.

Reading
Whole class guided reading should take place a minimum of 3 times a week.

VIPERS questions should be used to deepen the understanding of the text and improve
reading comprehension. They should be alternated so children are getting access to all.
Children answer questions in reading journals.

VIPERS include: vocabulary, infer, predict, explain, retrieve and summarise.

In KS1 and KS2 the class teacher should hear each child read at least once a week and this
should be recorded in a mark book. In FS — Year 3/4, the child’s reading record should
also be signed.

Phonics should be taught every day in Foundation Stage and KS1.

Spelling
Spelling should be taught at least 3 times a week (Spelling Tracker for KS2).

Children should be given 10 spellings (relating to a specific spelling tracker rule in KS2)
every Friday, except in the last week of term.
Spellings should be tested each week and marks recorded in teacher’s mark book.

Handwriting
Handwriting should be taught 3 times a week in KS1 and 2 times a week in KS2.

This should include modelling and then checking each child’s work as they practise to
prevent learnt mistakes with letter formation or joining.
All staff must model continuous cursive handwriting at all times
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Working Wall

Everything on the working wall should be large enough for the children to see and refer to.
Relevant vocabulary for the current topic, text or writing genre.

Features of current writing genre.

That week’s spelling rule and examples.

Relevant SPaG definitions and examples.

Brilliant examples of children’s work or shared writing.
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Freeland CE Primary School

HANDWRITING POLICY 2019

Teaching handwriting is a priority.
Children need to learn to write cursively with efficiency and speed, without having to think hard about how to formulate
letters and join their writing by the time they go to secondary school.

By the age of 8, most children have adopted a pencil grip, formed a style and developed habits which are hard to change. It
is essential that they have been taught the correct habits by this stage. It is in the Early Years Foundation Stage and Key
Stage 1 that these should be taught: teachers in this part of the school should regularly check that children are learning the
right habits from the start, such as holding a pencil correctly.

What is cursive handwriting?
The main features are:

> Each letter starts on the line

> Pupils keep the pen or pencil on the paper giving a very fluent style

> Pupils eventually develop the ability to produce letters without thinking

> The automatic style releases the brain to concentrate on other ideas, for example spelling, grammar, style, content
and syntax.

What are the benefits of continuous cursive handwriting?

> it is beneficial to all pupils, including those with dyslexia, as the continuous motor movement means they do not
have to think about the order of the letters.

> as each letter begins at the same point on the line there is less opportunity for pupils to reverse letters.

> the motor memory in a pupil’'s hands and fingers help him/her to learn new spellings as each word is made up of
one movement.

> natural spaces occur between words automatically.

> fluency established by early use of joined up letters helps pupils express ideas in written form more easily.

> improvements in spelling as the hand motions required to form the words encourage muscle memory. at the same

time the natural flow helps the process become automatic.

Methodology

° an active multi-sensory approach should be used at all stages.

° handwriting is a skill which needs to be taught explicitly. since handwriting is essentially a movement skill, correct
modelling of the style is very important.

° a mixture of whole class, small group and individual teaching is needed for all children to achieve.

Writing Position

Maintaining a good writing position is an important component to correct letter size, formation and spacing.

TOP TIPS

1. Sit comfortably with good posture.

2. Lean forward slightly.

3. Feet should be flat on the floor.

4. Both arms should be resting on the table while you work.

5. Use a correct pencil grip.

6. Be certain that your grip is not too tight or too loose.

7. If you are a right handed writer, position the paper so that the top is slanting to the left.
8. If you are left handed writer, position the paper so that the top is slanting to your right.
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OTHER FUNDAMENTAL ISSUES WHICH MUST BE TAUGHT TO
CHILDREN

> Pencil must be sharp before you use it.

> Pencils less than 8 cm long should be discarded.

> All four chair legs must be on the ground — children should not be rocking.

> When writing books should be fully open, not folded over. Children should be sitting in such a way that their books

are not overlapping another child’s book when they are writing.

> A clutter free table is required with adequate space for a number of children to write.

A FEW TECHNICAL TERMS TO TEACH CHILDREN

<& The word cursive means joined.

<& The correct name for the joining bits between letters is ligatures.

< The technical name for a tail is a flourish.

<& The technical word for handwriting is calligraphy.

& The letters b, d, h, k, and | are called ascenders. The top of the letter should reach very close to the top of the line

(it shouldn’t touch!). The letter t is not an ascender.
< t is an unusual letter — a three quarters letter, rather than an ascender

<& The letters g, j, p, q and y are called descenders. The flourish (the tail) of these letters goes below the line.

KEY POINTS ABOUT JOINING LETTERS

<& All small letters start and finish at the bottom

<& Capital letters should not be joined with the rest of the word.

<& Letters that end at the top join horizontally: o r v w X

< Letters that end at the bottom join diagonally: a ¢ d e h i k I m n ut

<& The letters g. j, f and y are to be looped.

& Capital letters should not be huge. They should be no higher than ascenders.
<& All letters should have a lead in stroke.

TEACHING METHODOLOGY & TIME EACH WEEK

Research shows that children make most progress when they have short, focused handwriting sessions.

In the Early Years Foundation Stage, staff should focus closely upon the formation of correct habits. They should closely
observe what children do with a writing implement and teach children the correct conventions to follow.

79



. In the foundation class frequent opportunities are needed for child initiated writing. These should be established
within a rich and stimulating play based learning environment. Alongside this there should be short, focused, whole class
handwriting sessions. By the end of the year joined handwriting should be modelled.

. In Year 1, three 15 minute handwriting sessions are needed each week.
. In Years 2 to 6, two 15 minute handwriting sessions are needed each week. It may also be useful to create other
opportunities for the children if and when appropriate. One specific issue should be concentrated on in each session.

Looking at more than one issue is potentially confusing to the children.

. Children will use a handwriting book for handwriting lessons but transfer of skills should be expected. If desired
handwriting (4 lined) line guides are to be used.

. Children from Year 3 should use a fountain pen at all times for writing.

. When teacher is teaching handwriting modelling should be done using 4 lines as in handwriting book.

Other Guidance

Displaying words - All notices, displays, titles and signs in the classroom and around the school should be in joined script if
they are hand written. The more examples of cursive script there are around the school environment — including word
joined word processing — the greater the assistance pupils receive to appreciate this writing convention.

Marking - When they are writing comments in a children’s book, teachers should always write in cursive that the children
can read. It is crucially important that children can read their teacher’'s handwriting: if it isn’t legible to the child, what kind of
message is being communicated?

Modelling - The teaching of handwriting is essentially a non-creative activity which involves training, tracing, copying and
practising (remind the children: practise makes perfect!). It is essential that children watch their teacher demonstrating how
to formulate and join letters. Having done so they should try to emulate the teacher’'s model.

Self/peer-assessment - Children should then be taught to compare their results very critically with what the teacher has
written. Older children can also be taught to peer assess. Alongside this teachers should continually find and display (on
IWB slides; under a visualizer; by passing a pupil’s workbook around) the very best examples produced by children.

Teaching Handwriting (15 minutes)

<& Begin the session with a short warm up (1-3 minutes) see examples attached.

<& Then using 4 drawn lines on the whiteboard or using IWB model to the children how letters should be formed and
joined using guidelines set out below.

<& Give children time to practice the letters and joins — reminding them of posture and positioning.

< Teacher to ‘live mark’ books during the lesson modelling/correcting in books.

<& Children to self or peer assess.

Formation of letters should be taught in the following order:

Group 1: Straight line continuous cursives i, I, t, z

Group 2: Forming curves starting continuous letters c, a, d, g, 0 ,q, As above more complex e s,

Group 3: Forming tunnel continuous cursive letters b,h,m,n, p, u Information from teachhandwriting.co.uk
Group 4: Forming top exit continuous cursive letters r,v,w,x

Group 5: Forming hooks lines and loops f,j,k,y

First joins: Continuous cursive bottom letter joins ai, but, ch, ck, er, sh, th, ip, ig

Second joins: Continuous cursive bottom to ‘c’ shaped letter joins as,ea,ed, ing, sat,ss
Continuous cursive bottom ‘e’ letter joins be,her,ie,men,se

Third joins: Continuous cursive top e letter joins ere, oe, re,ure, ve, we

Fourth joins: Continuous cursive top letter joins oa, oh, oi, on, oo, or, ou, ov, ow, oy, wh
Capital letters never join lower case letters.
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Progression Across The School

In Foundation Stage we begin by:

Developing good gross and fine motor control including how to hold a pencil correctly.

Pattern formation (spirals, zigzags, waves)

Introducing a language to talk about shape and movements

Introducing the letter families, teaching the children how to correctly form the letters:

We begin with letters being written separately (not joined up yet) e.g. cat, dog, pin

Long ladder family:
L Ltu,v,w

One armed robot family:
b,h,k, m, n,p, r
numbers: 2, 3,5

Curly Caterpillar family:
¢, adenqg00qfs
numbers: 0, 6, 8, 9

zigzag family:
vV, W, X, Z
numbers: 1, 4,7

In Year 1 we begin by:

Revising the letter families taught in Foundation Stage
Continuing to develop good gross and fine motor control

Once the child’s letter formation is accurate and the teacher assesses the child as being ready, joins are then introduced (joining two letters together using vertical and horizontal

joins):in, am, ab, ch, oa, wo, wh, ob

In Year 2 we begin by:

Consolidating the letter families taught in previous years

Teaching horizontal and vertical joins:

gung

First join; un um ig id ed eg an or in

Second join; ch sh th tl I ill sli slu ck
ack st stiink unk

Third join; od pg re ve oon oom

Fourth join; wl vl of ff fl flo

In Year 3 we begin by:

Consolidating joins taught in Year 2

Teaching main letter joins: in, ine, ut, ute, ve, vi, ok, oh, you, oi

Joining to and from letters:
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r:ri, ru, ry, er, ir,

a: oa, ad, as, ai (with
ascender eg

e: ee, eaq, ed,
(practicing

0: ow, ov, 0s, (with

u: fu, wu, vu (practicing

s:sh, as, es ur h/descenders eg y): horizontal join ascend§rs eg | /descenders y-ky, hy, ly horizontal join to u)
) eg g): ot, ol, ok, og, od
ha, ta, fa, al, ay, ag toe): re, oe, fe
In Year 4 we begin by:
Revising joins taught in Year 3
Teaching joins:
Main letter joins:
ning, ping, ting, cod, ake, ome, are, fla, Silent letters:wra, Double letters: Spacing: Proportions: Punctuation:
flo, fle, who, wha, whe, inly, ick, uck, wri, kni tt, Il, oo, pp, ss ew, ev, ex th, ht, fl 127()£

ack, fte, fir, fin

In Years 5 and 6 we begin by:

Revising prior learning from Years 3 and 4
Recap harder letters and words :1,y, g, g, b, p, k, v, s, 1, f, Z, X, yell, eye, jaw, jay, gag, going, quay, queen, kept, vans, rest, fox, zoo, oxen, fuzzy
Children to work on dictation materials with a focus on speed and accuracy.

Where possible, teachers should try to tie in spelling patterns with some handwriting practice each week.
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Freeland CE Primary School
Medium Term Plan

Year Group: Date:
Weeks English Maths | Science | Computing Art/DT | Geography History MfL PE RE PSHE
Spelling | Text | Extended
Type | writing
1
2
3
4
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English
Focus text:

Art/DT

Geography/History

Maths

Science

Music




FREELAND PRIMARY SCHOOL

2 Year GroUp:.....vvueeeieiiiaiaieaaanns
Teacher input and organisation Differentiated learning GW inTpﬁJt Plenary
LA
T
n
- AV
>
L MA
Teacher input and organisation Differentiated activities GW inT[ﬁJt Plenary
LA
T
= AV
<
= MA
Teacher input and organisation Differentiated activities GW inTr;Aut Plenary
LA
©)
o AV
O
MA
Teacher input and organisation Differentiated activities GW inT[:’)Al\Jt Plenary
LA
— AV
Q
MA
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Freeland CE Primary School
KCV Mat for Romans — Golden Eagles

Military

Rebellion

Describe

explain Temple

High frequency Vocabulary

753 BC Rome is founded by Romulus

27 BC Augustus becomes
the first Roman Emperor

55 BC Julius Caesar attempts
first invasion of Britain

50 AD London is founded

43 AD Roman invasion of Britain

60 AD Boudicca rebels

122 AD Hadrians Wall built

80 AD Colosseum is built in Rome

410 AD Last Romans leave Britain

312 AD Christianity becomes
official religion of Roman e mpire

Key Events

First invasion of Britain
Claudius invades Britain

Rebellion against Romans

Romans leave Britain

Detail

Led by Julius Caesar but failed

43AD Claudius leads the first suc-
cessful invasion
60AD Tribes lead by Boudicca attach

Roman forces

A410AD Romans leave Britain and re-
turn to ltaly

Subject Specific Vocabulary

Latin

The language spoken and written by the Romans

Roman Numerals

The Roman system for counting based on symbols

Barbarian A person who lived outside the Roman Empire, seen by Romans as
violent and uncivilized

Villa A large house, often in the country. Some were farmhouses, and
some were more like palaces

Aqueduct A system of pipes and channels used to bring water into towns

Centurion An officer commanding about B0 legionaries

Invasion Forcefully taking over ancther country

Legian The main battle unit of the Roman Army

Mosaic A pattern made by using coloured pieces of stone and pottery

Celt People who lived in Europe, and in Britain, who fought the Romans

H?Pﬂm ust Roman central heating. Hot air from a furnace flowed through gaps

between walls and flooring

Key Concept Questions

Why was Rome so powerful ?

Why did the Romans want to invade Britain?

What buildings and events did the Romans introduce to Britain?

How significant were the Romans for Britain?

Why did the Roman Empire fall?




FREELAND PRIMARY SCHOOL
(January 2016)

Age attainment and progress

The Eynsham Partnership Academy (EPA) is focused on ensuring children achieve or exceed standards
expected for their age. Children within EPA schools are largely expected to work on the standards expected
for their age, indicated by bands within Target Tracker. The expectation is that children will progress well
from their different starting points.

Children that have achieved the standards expected for their age will be provided with work that enables
them to deepen and broaden their knowledge, understanding and skills. Their progress will be evidenced by
achieving ‘Mastery’ across the range of curriculum statements (as indicated by Gold highlighting within
Target Tracker). However it may be appropriate for children to be given tasks that allow them to work within
a higher band of standards. There may also be some children who are not yet achieving age related
expectations (ARE) whose needs will need to be met through robust interventions/support.

Attainment
The expectation for attainment is that pupils will be working at above national age related
expectation (ARE) and broadly in line with local and regional contexts. The expectation for
attainment is that:

e 75 -80% of pupils will be at ARE (Within/Within +) and

e 20 - 25% will be above ARE (Secure/Secure+) at the end of each academic year

Achievement and Progress

EPA schools work within a tandem system of progress. This system is developing an ‘ongoing’ tracking of
progress collated within Target Tracker. Summative judgements are collected at three assessment points
during the year. The system is also developing yearly and key stage summative measures which will allow
progress to be aligned with the statutory assessment scaled score measures. Both approaches provide
indicators that children are achieving expected progress and allow a range of evidence to enrich pupil
progress discussions.

Within year / ongoing progress
(terms within this section refer to progress descriptors within Target Tracker)

e To make ‘Expected progress’ pupils need to make 6 ‘steps’ of progress within a year.
e To make ‘Better than expected progress’ pupils need to make more than 6 ‘steps’ of progress
within a year.

Most able pupils are identified as pupils who are working at anything more than the expectation for
the time of year.

Yearly / Key Stage progress

EPA schools are developing their own tools in order to ‘evidence base’ their judgements. Some schools
are adopting standardised tests to give age standardised scores in reading and maths to be calculated.
These will provide key stage progress to be tracked to ensure children keep on track to achieve predicted
statutory test results. Ongoing analysis and reporting of predictions (provide by FFT Aspire and Raise) is
part of pupil progress discussions and school wide analysis is within SEF / SDP documents.
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Age Related Expectation EYFS, KS1 and KS2
Eynsham Partnership Academy

EYFS
Below ARE ARE Above ARE
Baseline Below 30-50a 30-50 a and 40-60c 40-60b <
(Development Matters) (summer born)
Baseline Below 30-50 s 30-50s/ 40—-60b 40—60b+ <
Target Tracker
End of EYFS Emerging Expected Exceeding
(statutory information)
End of EYES < 40-60w 40-60w+ / 40-60s 40-60s+ <
Target Tracker
EYFS Progress: Expected / Better than Expected Ranges
Expected Better than expected
Baseline to AP1 0.8 -1 1.1 <
Baseline to AP2 2.3-25 2.6<
Baseline to AP3 3.8-4 4.1 <
These ranges are provided for analysis and interpretation of cohort and group mean data (recognising that T'T does not provide fractional points progress)

Transition from EYFS Tracker to Primary Tracker

Use EYFS Step Points not descriptors to transfer from end of FS (Summer 2) to define baseline for Yrl
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KS1 and KS2

Below ARE ARE Above ARE
Autumn 1 * < wt s/st /b b+ <
Autumn 2 < s+ /b / b+ w <
Spring 1 <st b/b+/w w+ <
Spring 2 <b b+ /w / w+ s <
Summer 1 < b+ w/wt /s s+ <
Summer 2 <w w+ /s s+ <

* See Year 1 Autumn 1 differences

KS1 and KS2 Progress: Expected / Better than Expected Ranges

Expected Better than expected
Baseline to AP1 1.8-2 21 <
Baseline to AP2 3.8—-4 4.1 <
Baseline to AP3 58-6 6.1 <

These ranges are provided for analysis and interpretation of cohort and group mean data (recognising that T'T does not provide fractional points progress)
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	 Knowing about the subject – theory, methods, curriculum aims, Ofsted and other expectations.
	 Supporting colleagues with planning, defining a curriculum policy, and drawing up a curriculum outline, identifying a scheme of work.
	 Monitoring attainment – identifying trends, making comparisons, knowing about different groups, using benchmarks, setting and reviewing targets.
	 Building on existing good practice
	⮚ Each letter starts on the line
	⮚ Pupils keep the pen or pencil on the paper giving a very fluent style
	⮚ Pupils eventually develop the ability to produce letters without thinking
	⮚ The automatic style releases the brain to concentrate on other ideas, for example spelling, grammar, style, content and syntax.
	⮚ it is beneficial to all pupils, including those with dyslexia, as the continuous motor movement means they do not have to think about the order of the letters.
	⮚ as each letter begins at the same point on the line there is less opportunity for pupils to reverse letters.
	⮚ the motor memory in a pupil’s hands and fingers help him/her to learn new spellings as each word is made up of one movement.
	⮚ natural spaces occur between words automatically.
	⮚ fluency established by early use of joined up letters helps pupils express ideas in written form more easily.
	⮚ improvements in spelling as the hand motions required to form the words encourage muscle memory.  at the same time the natural flow helps the process become automatic.
	● an active multi-sensory approach should be used at all stages.
	● handwriting is a skill which needs to be taught explicitly.  since handwriting is essentially a movement skill, correct modelling of the style is very important.
	● a mixture of whole class, small group and individual teaching is needed for all children to achieve.
	1. Sit comfortably with good posture.
	2. Lean forward slightly.
	3. Feet should be flat on the floor.
	4. Both arms should be resting on the table while you work.
	5. Use a correct pencil grip.
	6. Be certain that your grip is not too tight or too loose.
	7. If you are a right handed writer, position the paper so that the top is slanting to the left.
	8. If you are left handed writer, position the paper so that the top is slanting to your right.
	Other fundamental issues which must be taught to children
	⮚ Pencil must be sharp before you use it.
	⮚ Pencils less than 8 cm long should be discarded.
	⮚ All four chair legs must be on the ground – children should not be rocking.
	⮚ When writing books should be fully open, not folded over. Children should be sitting in such a way that their books are not overlapping another child’s book when they are writing.
	⮚ A clutter free table is required with adequate space for a number of children to write.
	A few technical terms to teach children
	❖ The word cursive means joined.
	❖ The correct name for the joining bits between letters is ligatures.
	❖ The technical name for a tail is a flourish.
	❖ The technical word for handwriting is calligraphy.
	❖ The letters b, d, h, k, and l are called ascenders. The top of the letter should reach very close to the top of the line (it shouldn’t touch!). The letter t is not an ascender.
	❖ t is an unusual letter – a three quarters letter, rather than an ascender
	❖ The letters g, j, p, q and y are called descenders. The flourish (the tail) of these letters goes below the line.
	Key points about joining letters
	❖ All small letters start and finish at the bottom
	❖ Capital letters should not be joined with the rest of the word.
	❖ Letters that end at the top join horizontally:   o  r   v  w  x
	❖ Letters that end at the bottom join diagonally:  a  c  d  e  h  i  k  l  m  n  u t
	❖ The letters g. j, f and y are to be looped.
	❖ Capital letters should not be huge. They should be no higher than ascenders.
	❖ All letters should have a lead in stroke.
	Teaching methodology & time each week
	▪ In the foundation class frequent opportunities are needed for child initiated writing. These should be established within a rich and stimulating play based learning environment. Alongside this there should be short, focused, whole class handwriting ...
	▪ In Year 1, three 15 minute handwriting sessions are needed each week.
	▪ In Years 2 to 6, two 15 minute handwriting sessions are needed each week. It may also be useful to create other opportunities for the children if and when appropriate. One specific issue should be concentrated on in each session. Looking at more tha...
	▪ Children will use a handwriting book for handwriting lessons but transfer of skills should be expected.  If desired handwriting (4 lined) line guides are to be used.
	▪ Children from Year 3 should use a fountain pen at all times for writing.
	▪ When teacher is teaching handwriting modelling should be done using 4 lines as in handwriting book.
	❖ Begin the session with a short warm up (1-3 minutes) see examples attached.
	❖ Then using 4 drawn lines on the whiteboard or using IWB model to the children how letters should be formed and joined using guidelines set out below.
	❖ Give children time to practice the letters and joins – reminding them of posture and positioning.
	❖ Teacher to ‘live mark’ books during the lesson modelling/correcting in books.
	❖ Children to self or peer assess.

